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Executive Summary

Eighteen public libraries from all regions of Idaho participated in a study exploring the effects of enhanced storytimes on parent/caregiver behaviors, knowledge, and motivation. The Idaho Commission for Libraries (ICfL) designed and supported the study.  An enhanced storytime is a regular storytime with the addition of adult asides focused on the six early literacy skills. An adult aside was operationally defined for this study in the following way: 

Definition of Adult Aside:  A tidbit of information or “tip” on early literacy directed at parents. Lasting 30 – 90 seconds, it explains some aspect of early literacy skills and may include how an activity supports an early literacy skill.
It was hypothesized that as a consequence of systematically incorporating adult asides into storytimes over a six week period participating parents/caregivers would report increased knowledge of the six early literacy skills, would report being more motivated to apply and reinforce the six skills, and would report changes in their early literacy behaviors with their children.
A pre-survey/post-survey design was employed to explore the effects of enhanced storytimes. Storytime presenters and parent/caregiver attendees were surveyed prior to implementation of enhanced storytimes. Storytime presenters then participated in 1.5 days of training focused on how to implement adult asides. For an individual storytime there were three adult asides: (a) an introductory aside, (b) an example aside, and (c) a closing aside. Presenters introduced the literacy skill with the introductory aside. Then at an appropriate point in the storytime, they did the example aside which illustrated and modeled the literacy skill. The closing aside served to restate the literacy skill and its importance, provide some helpful tips on how to model and reinforce the skill at home, and showcase the handout that was provided by the Idaho Commission for Libraries for each of the six early literacy skills.  Scripts were provided to presenters to guide them in implementation of asides. After training, storytime presenters returned to their libraries where each week for six weeks they incorporated adult asides into their storytimes. At the conclusion of the six week treatment period, storytime presenters and parent/caregivers completed follow-up surveys.  
The 18 participating libraries submitted 374 completed parent/caregiver pre-surveys and 251 completed post-surveys. Counter to the original hypotheses, enhanced storytimes did not cause appreciable changes in parent/caregiver behaviors, but in support of the original hypotheses, parent/caregivers reported that enhanced storytimes did increase their knowledge of the six early literacy skills and their motivation to apply and reinforce the six skills when away from the library. Parent/caregiver attitudes toward enhanced storytimes were neutral to positive.  No parent/caregiver expressed strongly negative opinions. Instead most showed neutral attitudes toward enhanced storytimes while some exhibited muted, positive reactions. Storytime presenters provided extensive comments and opinions about their experiences implementing enhanced storytimes. A few had positive experiences, some were neutral on their experiences, and some struggled with implementation and expressed concern that adult asides disrupted their normal storytime routines.
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Introduction

Eighteen public libraries from all regions of Idaho participated in a study exploring the effects of enhanced storytimes on parent/caregiver behaviors and knowledge. The Idaho Commission for Libraries (ICfL) designed and supported the study. An enhanced storytime is a regular storytime with the addition of adult asides focused on the six early literacy skills (See Figure 1 for a list of the skills).  An adult aside was operationally defined for this study in the following way: 

Definition of Adult Aside:  A tidbit of information or “tip” on early literacy directed at parents. Lasting 30 – 90 seconds, it explains some aspect of early literacy skills and may include how an activity supports an early literacy skill.

It was hypothesized that as a consequence of systematically incorporating adult asides into storytimes over a six week period participating parents/caregivers would report increased knowledge of the six early literacy skills. Additionally, it was hypothesized that parent/caregiver early literacy behaviors and motivation would change as a consequence of participation.

Figure 1:  Six Early Literacy Skills with Brief Definitions

	1. Print Motivation—a child’s interest in and enjoyment of books and reading.

2. Print Awareness—knowing that print has meaning, knowing how to handle a book,
      and noticing print all around.

3. Letter Knowledge—knowing that the same letter can look different, that letters have
      names and are related to sounds.

4. Vocabulary—knowing the names of things, feelings, concepts, and ideas.

5. Phonological Awareness—the ability to hear and play with the smaller sounds in
    words.

6. Narrative Skills—expressive language, including being able to describe things, to tell
    Events in order, and to retell stories.


Study Design


A pre-survey/post-survey design was employed to explore the effects of enhanced storytimes.  Storytime presenters and parent/caregiver attendees were surveyed prior to the storytime presenters receiving enhanced storytime training (See Appendices A and B for copies of the pre-surveys).  Storytime presenters then participated in 1.5 days of training focused on how to implement adult asides. The training and the particular format of the adult asides will be described more thoroughly in a subsequent section of this report.  After training, storytime presenters returned to their libraries where each week for six weeks they incorporated adult asides into their storytimes focused on the six early literacy skills.  Basically, one early literacy skill was to be focused upon each week so that all six skills were addressed over the course of the six week treatment period.  At the conclusion of the six week treatment period, storytime presenters and parent/caregivers completed follow-up surveys (See Appendices C and D for copies of the post-surveys). 

Description of Training and Adult Asides


Presenters attended a 1.5 day training where the six early literacy skills were modeled within the context of the particular format for the adult asides to be used during the treatment  period.  The trainer, Saroj Ghoting, provided systematic and extensive modeling of asides along with lecture and discussion about the nature and importance of the six early literacy skills.  By the conclusion of the training, storytime presenters had been provided creative ideas for activities and books illustrating and reinforcing the six early literacy skills, they had seen modeled examples of adult asides focused on the literacy skills, and they had had several opportunities to practice implementing an adult aside in front of their peers.  Appendix E provides the scripts that were furnished to the storytime presenters to help them implement asides once they returned home and began the treatment. There is one script for each of the six early literacy skills. One will be focused upon to illustrate how the asides were to be implemented and how the scripts helped storytime presenters do this.


For an individual storytime there were three adult asides (see Figure 2 for an example of a script showing the three asides). Storytime presenters were to include an introductory aside, an example aside, and a closing aside.  For example, in Figure 2, the early literacy skill being focused upon is vocabulary development.  Presenters are to introduce the literacy skill with the introductory aside.  Then at an appropriate point in the storytime, they are to illustrate and model the literacy skill, in this case vocabulary development, for the adults.  The closing aside serves to restate the literacy skill and its importance, provide some helpful tips on how to model and reinforce the skill at home, and showcase the handout provided by the ICfL.

In addition to the three asides, the scripts (see Figure 2 and Appendix E) also provided storytime components and outcomes.  Storytime components are the elements of a storytime that correspond with the asides.  They are general instructions for how the storytime should unfold around the adult asides. For example, in Figure 2, one component guided the presenter to identify and explain an unfamiliar word in a book and then return to the word at the conclusion of reading the book to explain to parents why the word was handled the way it was. A second component directed presenters to read an information book and then deliver the closing aside to parents.  There was one final component which was a suggestion to display additional informational books during storytime. Outcomes are parent/caregiver behaviors that will result from attending the particular storytime with adult asides added.  In the case of Figure 2, outcomes included “Read books with rare words,” “Adults use rare words from other sources,” and “Adults choose to read more information books.”  These are the hoped for behaviors that adults attending the storytime will exhibit.  

The remainder of this report will be in several sections.  First, findings from the parent/caregiver surveys will be provided.  This will be followed by sections on the library pre and post-surveys.  One section will provide the results from the questions on the survey that can be quantified and another section will provide results from the open-ended questions.

Parent/Caregiver Responses:  Pre and Post-surveys

The 18 participating libraries submitted 374 completed parent/caregiver pre-surveys and 251 completed post-surveys.  On the pre and post parent/caregiver surveys questions focused on early literacy and asked about parent/caregiver behaviors and knowledge. Storytime attendees were also asked how often they attended storytime.  Attendance was an important variable in this study since the early literacy skills were to be presented and reinforced through the adult asides over the six week cycle of the treatment period.  If parent/caregivers only attended sporadically during the treatment period, then an accurate assessment of the treatment’s effect could not be made.

Figure 2:  Adult Aside Script for Vocabulary
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	OUTCOME
	STORYTIME COMPONENT
	ASIDE

	* Read books with 

   rare words

*  Adult uses rare  

    words from other 
    sources (talking,  
    magazines, 

    recipes)

*  Adult chooses to 
    read more 
    information books 


	Book with rich vocabulary:

Read book that has rich language, rare words not found in daily conversation with children
[Before or during the book explain an unfamiliar word. After reading book, come back to the page with the unfamiliar word and say Aside E.]
Informational book: 

[Read as last book or close to the end of your storytime.]
Share an information book that has vocabulary not used in daily conversation and not found in stories.

[You may choose to read parts of the book or to shorten what is written on each page. Make sure to keep the rich language.]
You may want to have a display of some informational books in your storytime.

	I)  Our early literacy skill today is on vocabulary, knowing the names of things, feelings, concepts and ideas. Children with large vocabularies find it easier to read and to understand what they read. Building your child’s vocabulary starts at birth. I’ll be pointing out some ways you can help build your child’s vocabulary. 
E)  Books have more and different words than we use in conversation. When you explain an unfamiliar word, as I did here with _____, rather than replacing the word with a familiar one, you are helping to build your child’s vocabulary! 
C)  Informational books, like [title], add many different words to your child’s vocabulary, and sometimes to our own as well! At this age children’s brains are naturally programmed to absorb/scarf up new words. Using unfamiliar words with your children when you talk with them, hear an interesting word on TV, share something you read in a magazine, or when you are playing with them—all those unfamiliar words you use with them add up. I have a handout for you on vocabulary. As you name the animals, share whatever you know. Enjoy!



Parent/caregivers  were also asked on the pre and post-surveys whether or not they had previously attended a series of six workshops provided by their local library that focused on the early literacy skills. During the two years prior to the enhanced storytime study, the Idaho Commission for Libraries provided training and support to public libraries throughout Idaho so libraries could implement early literacy skills parent/caregiver workshops. The title of this program was Every Child Ready to Read (ECRTR) Family Workshops. The workshops were quite well attended at many participating libraries and were highly evaluated by parent/caregiver participants.  Evidence from an evaluation study of the workshops showed participants gained considerable knowledge about the six early literacy skills and also changed their behaviors with their children as a consequence of participation.  It was thus important to assess whether or not enhanced storytime participants had attended these workshops since the content and focus of the workshops was quite similar to the content and focus of the adult asides that were incorporated into the enhanced storytimes.  


Although copies of the pre and post-surveys are provided in the appendices, questions will be reproduced here so that readers do not have to move between this portion of the report and the appendices.  Each question will be presented and then results with discussion will be provided.

Question:  “Are you here with your daycare or preschool group?”


Participants were asked on both the pre and post-surveys “Are you here with your daycare or preschool group?”  This was a yes/no question.  Asking this question was deemed important since the ICfL was interested in exploring the impact of enhanced storytimes on this particular population of attendees since they have the potential to influence large numbers of children in their programs.  

Two respondents failed to answer this question on the pre-survey so 372 responses were received.  Of these 12 (3.2%) responded “Yes” to this question.  On the post-survey one respondent did not answer the question resulting in 250 valid responses.  Of these only six (2.4%) answered “Yes” to this question.  Since there were only twelve respondents on the pre-survey and only six respondents on the post-survey who attended with a daycare or preschool group, the sample sizes are too small to do any additional analyses of this subgroup. If the ICfL and local libraries have particular interest in this subgroup of participants, then future research will have to more carefully target this group to gather a larger and more representative sample for analysis.

Question: “Have you previously attended parent workshops provided by your local public library about the six early literacy skills?  Oftentimes the workshops are called Every Child Ready to Read Family Workshops.”  


Participants were asked on both pre and post-surveys “Have you previously attended parent workshops provided by your local public library about the six early literacy skills?  Oftentimes the workshops are called Every Child Ready to Read Family Workshops.”  This was a yes/no question.  The rationale for including this question was previously discussed.  

Five respondents failed to answer this question on the pre-survey so 369 responses were received.  Of these 78 (21.1%) responded “Yes” to this question.  On the post-survey two respondents did not answer the question resulting in 249 valid responses.  Of these 67 (26.9%) answered “Yes” to this question.  Both of these groups are large enough that additional analyses of these subgroups are possible.  These analyses will be included later in the report. 

Question:  “Including this week, how many times have you attended storytime during the past 6 weeks?”


Participants were asked on both pre and post-surveys “Including this week, how many times have you attended storytime during the past 6 weeks?”  Respondents were provided check boxes labeled one through six that they could choose from.  There was an additional check box labeled with ** which directed them to the following note directly under the question “**Attended more than 6 times in past 6 weeks.”  This option was included because some libraries offer more than one storytime session each week so adults can attend more than once each week.  The rationale for asking this question was previously provided.


Table 1 provides the frequency distributions for the pre and post-surveys.  

Table 1:  Frequency and Percentages of Attendance Reported on Pre and Post-Surveys

	Survey
	Total Attendance During Six Weeks Prior to Completing Survey

	
	1
	2
	3
	4
	5
	6
	> 6

	Pre (n=372)
	54 (14)*
	56 (15)
	59 (16)
	55 (15)
	64 (17)
	66 (18)
	18 (5)

	Post (n=251)
	23 (9)
	33 (13)
	32 (13)
	51 (20)
	49 (20)
	45 (18)
	18 (7)


* Number in ( ) is percentage of total respondents. Number outside ( ) is the number of respondents checking the option.

What is interesting about the attendance data is the large numbers of adults who don’t attend storytime weekly.  Only 23% of respondents on the pre-survey attended six or more times during the previous six weeks and on the post-survey 25% did so.  Having a relatively low number of attendees who seldom, if ever, miss storytime directly impacts a treatment like enhanced storytimes.  This is because the treatment occurred over six consecutive weeks with one literacy skill being focused upon each week.  If an adult missed one week, they missed one of the skills, two weeks they missed two of the skills, etc.  Interpreted in a different way, the numbers in Table 1 show the number and percentages of respondents on the post-survey who received a given number of skills. For example, if an adult attended only three times during the treatment period they received three skills.  Table 1 shows that 32 adults reported this or 13%.  Similarly, if an adult attended only four times during the treatment period they received four skills.  Table 1 shows that 51 reported this or 20%.  Thus, it can be concluded that out of the 251 valid responses to this question on the post-survey only 63 adults received all six early literacy skills during the treatment period.  This is 25% of the respondents.


A recommendation for the future is to build into enhanced storytime training this information and then develop a model that incorporates the six early literacy skills throughout the 9-12 month period when storytimes are offered by libraries during a calendar year.  In other words, instead of lumping the six early literacy skills into six consecutive weeks as had to be done for the purposes of this study, incorporate the six early literacy skills into adult asides throughout the year returning to them regularly with new books and activities so less than perfect attendees receive exposure to all six skills.  

Question:  “Please answer all of the following:  As a result of attending library storytimes, I ….”

The complete version of this question can be found in Figure 3.  This was a key question for this study since it asked attendees about important behaviors relevant to the research questions.  

Figure 3:  Question 5 from Pre and Post Parent/Caregiver Surveys

	[image: image1.emf]


The “Did This Before” and “No Change” options were included because of results from prior program evaluations.  That research had shown that a significant number of respondents reported that they already did what was being asked and thus their behaviors had not changed as a consequence of participation in library programs.  For the enhanced storytime study, it was thus important to know on the pre-survey how many respondents already did the behaviors being asked about so that an accurate baseline could be derived.


Figure 4 provides a graph of the percentage of “Yes” responses on the pre-survey and post-survey. It is important to note that the surveys are not matched pre to post.  In other words, no respondent identifier was used so that a person’s pre-survey could be matched with their post-survey. Thus, there are respondents in each group that took only that survey.  Matching, however, is possible on a limited basis because at the end of the pre and post-surveys respondents were asked to provide contact information if they were willing to be emailed or telephoned to discuss  their storytime experience.  A number of respondents provided this information, so a matching process was employed that resulted in 57 respondents who have both pre and post-surveys.  The matched survey analyses will be reported in a later section of this report.

It is also important to note that the following analyses were conducted on a subgroup of pre and post survey respondents.  The subgroup contained only those respondents who said they had not participated in Every Child Ready to Read Family Workshops provided by their library and who had attended four or more of the enhanced storytimes. One hundred and forty-six respondents comprised the pre-survey subgroup which represents 39% of the entire group of pre-survey respondents (i.e., 146 out of 374).  One hundred and eleven respondents comprised the post-survey subgroup which represents 44% of the entire group of post-survey respondents (i.e., 111 out of 251).

Figure 4:  Pre-survey (n=146) and Post-survey (n=111) Percentage of  “Yes” Responses to Question 5
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Concerning questions Q5a through Q5g, although there are differences pre to post, none of these are statistically significant, meaning that the differences between the pre-surveys and post-surveys could be zero in the population.  The differences are thus probably due to sampling error.  What can be concluded from this is that the enhanced storytimes did not impact the behaviors asked about in Q5a through Q5g. But this assertion has to be carefully contextualized within the possible responses to the questions. Recall that these results are from a subgroup of respondents who had not participated in early literacy workshops and who had attended four or more of the six enhanced storytimes.  These were quite regular attendees of library storytime and they reported high percentages of “Did This Before” and “No Change” responses.  There were thus very few “No” responses and “Not Sure” responses on the pre-surveys. Table 2 shows the percentages of  “Yes,” “Did This Before,” and “No Change” responses by survey administration. 

Table 2:  Percentage of  “Yes,” “Did This Before,” and “No Change” Responses by Survey

	Question
	Pre-Survey (n=146)
	Post-Survey (n=111)

	
	“Yes”
	“Did This Before” or “No Change”
	Total
	“Yes”
	“Did This Before” or “No Change”
	Total

	Q5a
	54.5
	38.6
	93.1
	49.1
	46.4
	95.5

	Q5b
	52.7
	40.4
	93.1
	52.3
	36.9
	89.2

	Q5c
	55.2
	33.8
	89.0
	63.1
	25.2
	88.3

	Q5d
	46.5
	29.2
	75.7
	51.4
	31.5
	82.9

	Q5e
	57.9
	33.1
	91.0
	57.3
	37.3
	94.6

	Q5f
	43.1
	45.1
	88.2
	41.4
	43.2
	84.6

	Q5g
	75.2
	18.6
	93.8
	67.6
	23.4
	91.0

	Q5h
	37.2
	20.0
	57.2
	75.7
	9.0
	84.7

	Q5i
	52.1
	17.4
	69.5
	73.0
	17.1
	90.1


Because of the low percentage of “No” and “Not Sure” responses on the pre-survey, there was very little room for change on most of the items under Question 5 as a consequence of participation in the enhanced storytimes.  Two exceptions to this, however, did occur.  They are questions Q5h and Q5i and they will be discussed next.


When Q5h and Q5i are examined, much lower percentages of respondents said “Yes,” “Did This Before,” and “No Change” on the pre-survey.  Thus there was more room for change to occur if the enhanced storytimes had an impact.  And this was the case.  Large differences pre to post occurred.  In other words, there is solid evidence that parents/caregivers who participated in four or more of the enhanced storytime sessions believed that they were more knowledgeable about the six early literacy skills and they were more motivated to do things at home that reinforce the six early literacy skills when compared to the pre-survey group.  These are quite positive findings since the purpose of the enhanced storytimes was to teach about the six early literacy skills and motivate parents/caregivers to reinforce them when away from the library.


One other item under this question needs to be discussed, that is Q5d “build my child’s/children’s vocabulary by using rare words from books or other sources.”  This item had a relatively low percentage of  “Yes” and “Did This Before” responses on the pre-survey.  There wasn’t as much room for change as in the two items previously discussed, but there was some room. On the pre-survey, 22 respondents or 15.3% said “No” and 13 respondents or 9% said “Not Sure.”  On the post-survey, only seven respondents said “No” or 6.3%, but 12 respondents or 12.8% responded “Not Sure.”  There was about a 5% increase in “Yes” responses pre to post, not a large change even though there was some room for change to occur.  It is important to keep in mind that the sample sizes in these response categories for this item are quite small so changes pre to post can be quite large or quite small just due to sampling error, but the small increase in “Yes” responses and the number of “Not Sure” responses holding relatively steady are interesting. Perhaps the parent asides are not clear on what rare words are and how to address this important early literacy variable.  This is not a serious weakness in the program but it is highlighted here because vocabulary development is key to later literacy performance.  In the primary grades, kindergarten through 3rd grade, early literacy skills such as alphabet knowledge and phonological awareness are strong predictors of early literacy achievement, but as children grow older vocabulary knowledge becomes increasingly important since it strongly predicts reading comprehension in the later grades.  Thus, emphasizing vocabulary development early in children’s lives is important for later literacy development.

Question:  Please answer the following only if you have children 36 months or older:  As a result of attending library storytimes, I ……..

The complete version of this question can be found in Figure 5. This was a key question for this study since it asked attendees about important behaviors relevant to the research.  

Figure 5: Question 6 from Pre and Post Parent/Caregiver Surveys 
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Since a smaller number of respondents had children 36 months or older fewer responses were provided for Question 6. On the pre-survey 101 people responded and on the post-survey 84 did.  Figure 6 provides the percentages of “Yes” responses.  As before, respondents had not participated in the early literacy skills workshops and had attended four or more enhanced storytimes.
Figure 6:  Pre (n=101) and Post-survey (n=84) Percentage of  “Yes” Responses to Question 6
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No element of Question 6 experienced as large a change pre to post as did Q5h and Q5i discussed above, but the changes in Q6a and Q6c should be noted.  Asking children questions that prompt a retelling of a story increased as did showing my child/children the print in signs.  It is important to state that the sample sizes for this particular question were smaller than the previous question and smaller samples will experience greater variability.  Additionally, this is not a matched sample so the respondents who answered the pre-survey may be different from those who responded to the post-survey and this may then account for the changes that occurred. 


Question 6 had high percentages of “Did This Before” responses on the pre-survey. When these are combined with the “Yes” responses a potential ceiling for behavior changes forms.  Table 3 provides percentages in these two response categories.

Table 3:  Percentage of  “Yes” and “Did This Before” Responses by Survey

	Question
	Pre-Survey (n=101)
	Post-Survey (n=84)

	
	“Yes”
	“Did This Before”
	Total
	“Yes”
	“Did This Before” 
	Total

	Q6a
	57.4
	29.7
	87.1
	67.5
	27.7
	95.2

	Q6b
	47.5
	38.6
	86.1
	49.4
	37.3
	86.7

	Q6c
	42.6
	32.7
	75.3
	51.2
	35.7
	86.9

	Q6d
	50.5
	32.7
	83.2
	52.4
	26.2
	78.6


Even with the potential for strong ceiling effects, enhanced storytimes managed to produce meaningful increases in “Yes” responses on Q6a and Q6c.  It is interesting to note that Q6a had the largest percentage of “Yes” and “Did This Before” responses on the pre-survey but still managed to increase the “Yes” responses by 10%. This shows that even with possible ceiling effects in operation the enhanced storytimes may influence behavior.  Q6b and Q6d did not change. Since Q6b and Q6d did not experience changes, the storytime curricula and training may need revision so that these behaviors are emphasized more and modeled more effectively for the parents/caregivers. But such recommendations are tentative since as has been discussed before ceiling effects and non-matched samples require that interpretations be made with caution.

Question:  “If you marked Yes to any items in Questions 5 and 6 above, please answer the following.  If not, skip to Question 8.”



The complete version of this question as it appeared in the surveys can be found in Figure 7.  This was a key question for this study since it asked attendees about what caused their changes in behavior.

Figure 7: Question 7 from Pre and Post-surveys Asking About Causes 
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Response rates for Question 7 were not large.  There is no apparent reason for this lower response rate but if this survey is to be used again in the future, the formatting, placement, and wording of this question needs to be investigated for possible revisions.  Table 4 shows the results from Question 7.  The number of pre-surveys was 146 and the number of post-surveys was 111.  Like before, respondents had attended four or more enhanced storytimes and had not attended the six early literacy skills workshops.

Table 4:  Response Frequencies for Question 7 on Pre (n=146) and Post (n=111) Parent/Caregiver Surveys

	What caused you to change? (Please check all that apply):

	
	Pre
	Post

	a. Learning about pre-reading skills
	29 (20)*
	50 (45)

	b. Reading the handouts
	15 (10)
	43 (39)

	c. The storytime presenter made early literacy activities look fun
	73 (50)
	72 (65)

	d. Other (Please list):
	8 (5)
	8 (7)


     * Number in ( ) is percentage of total respondents. Number outside ( ) is the number of
        respondents checking the option.

The gains from pre to post on 7a and 7b provide evidence that enhanced storytimes were effective.  As a consequence of respondents learning about pre-reading skills during the enhanced storytime treatment, many more of them checked this box on the post-survey even though there were fewer post-surveys completed.  The percentage of respondents checking this box on the pre-survey was 20% but the percentage on the post-survey was 45%.  It appears that enhanced storytimes with their focus on early literacy skills provide a solid foundation for behavior change.  If through subsequent research higher response rates are achieved on this question and if those responses replicate those reported here, results will be quite positive for the effectiveness of enhanced storytimes. 

Item b, “Reading the handouts,” also shows positive results for enhanced storytimes.  This result will be more thoroughly discussed below in the section on handouts.  Finally, storytime presenters were quite popular at both survey administrations. Exactly half of all respondents on the pre-survey (73 of 146) checked that their presenter made early literacy activities look fun and this was a reason for the parent/caregiver to change their behavior. Only one less respondent on the post-survey checked this box (72 instances instead of 73), but this represents a higher percentage of the total respondents (65% versus 50%) since fewer post-surveys were submitted (n=111). As has been found in previous evaluations of ICfL supported library programs, presenters in local public libraries are highly regarded by the patrons who frequent the programs.  This is a very positive finding for the participating public libraries and the ICfL.  Importantly, the consistently high positive regard for the storytime presenters whether or not they include adult asides shows that doing so does not compromise the quality of the storytime delivery.  In other words, whether or not storytime presenters include adult asides does not appear to reduce the positive regard the attendees have for the presenter.


Only eight respondents marked 7d “Other” on pre and post-surveys. Because there were so few comments and there was no common theme among them no further display or discussion of them will be provided.

Question:  “Please rate the handouts you received at storytime:”


The Idaho Commission for Libraries provided a handout for each of the six early literacy skills to be given to parents/caregivers attending enhanced storytimes. These handouts can be accessed at the following web address under the heading “Six Skills Activity Sheets:”  http://libraries.idaho.gov/page/read-to-me-resources#publications.  A question on the post-survey asked respondents to rate these handouts for quality.  Figure 8 provides this question as it appeared in the survey.  

Figure 8:  Post-survey Question About Usefulness of Handouts
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There were also two questions on the pre-survey pertaining to handouts.  It was deemed important to assess prior to the treatment period the degree to which participants received handouts at storytimes and how useful they found them. In this way, comparisons could be made between the pre and post-treatment periods.  Figure 9 presents the questions about handouts as they appeared on the pre-survey. 

Figure 9:  Pre-survey Questions About Handouts 
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Results from the pre-survey will be provided first followed by those from the post-survey.  Comparisons will be made across the two surveys.


On the pre-survey, 118 of 146 respondents completed question 8.  Fifty-one (43%) said “Yes,” 60 (51%) said “No,” and seven (6%) were “Not Sure.”  These results show receiving handouts at storytime prior to the treatment was not common.  


Question 9 on the pre-survey asked respondents to rate the usefulness of the handouts that they received.  Response rates were not large for the items in question 9 since less than half the respondents received handouts.  Table 5 provides the frequencies and percentages of responses for question 9.  The total number of respondents who checked an item is in parentheses by each type of handout. Readers can get a sense for the prevalence of the various types of handouts by comparing the total number of respondents checking the type of handout with the total number of respondents who reported receiving handouts (i.e., n=51).  For example, Table 5 shows 37 of the 51 respondents who said they received handouts checked item a.  This is 72.5%.  Compare this with item d in Table 5. Forty-nine of the 51 respondents who reported receiving handouts received take home activities.  This is 96%.  Obviously, when handouts were provided prior to the treatment period, take home activities were a common type.   

Table 5:  Frequencies and Percentages on the Pre-survey of Responses Rating Usefulness of Handouts (n=51)

	Type of Handout
	Very Useful*
	Useful
	Neutral
	Not Useful
	Don’t Know

	a. Recommended reading lists (n=37)
	16 (43)
	11 (30)
	5 (13.5)
	0 (0)
	5 (13.5)

	b. Early literacy information (n=41)
	15 (37)
	17 (41)
	2 (5)
	0 (0)
	7 (17)

	c. Library program information (n=45)
	29 (65)
	15 (33)
	0 (0)
	0 (0)
	1 (2)

	d. Take home activities (e.g., crafts, rhymes, songs, finger plays) (n=49)
	29 (59)
	14 (29)
	2 (4)
	0 (0)
	4 (8)

	e. Other (Please list):   (n=0)
	0 (0)
	0 (0)
	0 (0)
	0 (0)
	0 (0)


* Number in ( ) is percentage of total respondents. Number outside ( ) is the number of respondents checking the option.

Nothing was listed and rated under “Other.”  Recommended reading lists were found to be “Very Useful” or “Useful” by 73% of the 37 respondents who marked this item.  But 27% rated this type of handout “Neutral” or “Don’t Know.” The percentages in the “Neutral” and “Don’t Know” categories are high enough that storytime presenters may want to make sure that they explain what the recommended reading list is and how to use it when they hand it out.  Early literacy information was found to be “Very Useful” or “Useful” by 78% of the 41 respondents who marked this item. A negligible 5% were “Neutral” but 17% marked “Don’t Know.”  Again, the “Don’t Know” category is high enough that presenters may want to work on being quite clear about what the handouts contain and how to use them.  Library program information was found to be “Very Useful” or “Useful” by 98% of the 45 respondents who marked this item.  This is an overwhelmingly positive response.  Take home activities were rated “Very Useful” or “Useful” by 88% of the 49 respondents who marked this item.  These handouts, like those devoted to library information, are rated very highly.  Storytime presenters may want to think about the format of the handouts they provide for library program information and take home activities and how they present these handouts to parents/caregivers and then strive to replicate this with the other types of handouts that were not as highly rated.


On the post-survey a different question was asked about handouts.  This makes sense since specific handouts were provided by the ICfL for each of the six early literacy skills showcased during parent asides.  Figure 8 above shows the question as it appeared in the post-survey.  Table 6 provides the response frequencies and percentages for each item in the question.

Table 6:  Frequencies and Percentages on the Post-survey of Responses Rating Usefulness of Handouts (n=111)

	Early Literacy Skill
	Very Useful*
	Useful
	Neutral
	Not Useful
	Don’t Know
	Didn’t Receive

	a. Print Motivation (n=95)
	28 (30)
	40 (42)
	15 (16)
	0 (0)
	2 (2)
	10 (10)

	b. Print Awareness (n=93)
	28 (30)
	41 (44)
	12 (13)
	0 (0)
	1 (1)
	11 (12)

	c. Vocabulary (n=94)
	31 (33)
	40 (43)
	11 (12)
	0 (0)
	2 (2)
	10 (10)

	d. Letter Knowledge (n=91)
	35 (39)
	31 (34)
	10 (11)
	0 (0)
	4 (4)
	11 (12)

	e. Narrative Skills (n=92)
	24 (26)
	36 (39)
	10 (11)
	1 (1)
	5 (6)
	16 (17)

	f. Phonological Awareness (n=92) 
	35 (38)
	34 (37)
	6 (7)
	0 (0)
	5 (5)
	12 (13)

	g. Other (n=0)
	0 (0)
	0 (0)
	0 (0)
	0 (0)
	0 (0)
	0 (0)


* Number in ( ) is percentage of respondents rating this item. Number outside ( ) is the number of respondents checking the option.

No respondents listed and rated an item under “Other.”  This makes sense since during the treatment period storytime presenters probably focused on the asides and the ICfL provided handouts that went along with them.  Except for narrative skills, the number of respondents who “Didn’t Receive” the handouts was quite consistent across the other literacy skills.  The frequencies and percentages in this category are not excessively high but they are high enough that in future parent aside trainings the importance of distributing and showcasing the handouts should be emphasized.  The frequencies in the “Don’t Know” column are all quite small.  This is a positive finding since the low numbers probably mean that the handouts were used by most of the respondents to this question.  Only one person responded “Not Useful.”  This is a very positive finding. Concerning “Very Useful” and “Useful” responses, for all items 60-71% of responses fell into these two categories. Narrative skills received the lowest combined value for these two categories (i.e., 60%).  This is probably due to the relatively large number of “Didn’t Receive” responses (17%) for this item.  If more people had received this handout, it is possible that more would have rated it in the “Very Useful” to “Useful” categories.  Most likely the larger number of respondents who didn’t receive this handout is due to one or two presenters forgetting to hand it out.  With the relatively small samples involved in this study such lapses might be enough to influence the results on a question like this. All other items were quite consistent in the total of the frequencies and percentages in the “Very Useful” and “Useful” columns.  This means that the handouts were positively received and quite consistently so.  


Additional evidence for the effectiveness of the handouts was provided earlier in Table 4.  Item 7b, Reading the handouts, was an option respondents could check in response to the question of what in storytimes had caused their behaviors to change. On the pre-survey only 15 respondents checked this box (10.3%) whereas 43 did so on the post-survey (38.7%).  It needs to be kept in mind, however, that even the higher response rates on the post-survey are still quite low.  But having such a large increase from the pre to post-survey probably shows that the handouts were effective at helping a sizable number of parents/caregivers reinforce the early literacy skills they had seen during enhanced storytime.

Question:  “Do you recall completing this survey before?  If you did complete it, you would have done so about 2-3 months ago when you attended storytime at your library.”

The final question on the post-survey asked, “Do you recall completing this survey before?”  Response options were “Yes,” “No,” and “Not Sure.”  This question was important because of the particular design of this study.  This was not a matched-survey design where respondents’ pre-surveys could be matched with their post-surveys.  Responses to this question allow an estimate of how similar respondents are between the pre-survey group and the post-survey group.  For example, if 100% of the respondents on the post-survey marked “Yes,” then it could be concluded that the respondents in the pre-survey group are the same as those in the post-survey group.  Pre and post-surveys could still not be matched, but at least the similarity of the two groups would be known.  

Out of the 111 post-survey respondents included in the analysis, 98 answered this question.  Forty-four (44.9%) said “Yes.” Fifty-three (54.1%) said “No.” And one person said “Not Sure.”  These are not positive results for this study.  It appears that the pre-survey group and the post-survey group might be quite different.  It is probable some respondents forgot taking the pre-survey since the time lapse between survey administrations was two months or more but how many did so can not be ascertained.  What can be concluded is that there is evidence that the group taking the pre-survey and the group taking the post-survey are different.  This calls into question the comparison being made between the two surveys.  Recall that respondents were asked to put contact information at the end of the surveys and from this information matches were made between pre and post-surveys.  This matched surveys group has the potential to shed light on the degree of similarity between the pre and post-survey groups.  We now turn to an analysis of the matched surveys group along with an analysis of a group of respondents who had previously attended the ECRTR Family Workshops.
Analysis of Matched Pre and Post-surveys Group and Attendees of Every Child Ready to Read Family Workshops

As has been previously discussed, there was no systematic mechanism in the design of this study that would allow matching pre and post-surveys.  But at the end of each survey respondents were asked to voluntarily provide their contact information if they were willing to discuss their experiences with enhanced storytimes.  A number of respondents provided this information so a group of matched surveys was generated by matching contact information provided on the pre-survey with contact information provided on the post-survey. A group of 57 respondents having matching surveys resulted from the pool of 374 pre-surveys and 251 post-surveys.  It is important to note that these 57 respondents may or may not be representative of the entire group.  There is no way to ascertain the representativeness of the matched survey group, so generalizing results from this group to the entire group of respondents should be done cautiously. 


Similar analyses were conducted using the matched survey group as were completed on the entire group of respondents.  Figure 10 provides the percentages of “Yes” responses to question 5 which asked about changes in early literacy behaviors as a consequence of attending storytimes.  See Figure 3 above for a display of question 5 as it appeared on the surveys.  The same inclusion criteria were used for these analyses.  Respondents had not previously attended Every Child Ready to Read Family Workshops and attendance during the treatment period was four or more storytimes of the six.  There were 28 respondents in this subgroup.

Figure 10: Percentage of “Yes” Responses on Matched Surveys to Question 5 (n=28)
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Some care should be taken when interpreting Figure 10.  For example, Q5a has a 10% difference from the pre-survey to the post-survey which on the surface may appear to be a meaningful and important difference, but this only represents a difference between 17 “Yes” responses on the pre-survey and 20 “Yes” responses on the post-survey.  A difference of three with such a small sample size is probably not meaningful.  Taking into consideration this criteria, there are several items in Figure 10 that should be noted for meaningful differences pre to post.  But before discussing those an additional qualification needs to be mentioned.  Ceiling effects could be operating here as was discussed earlier when the entire group was analyzed.  In other words, on the pre-survey most respondents marked either “Yes” or “Did This Before” or “No Change.”  There were few “No” or “Not Sure” responses. Thus the potential for changes in behavior were limited.  Table 2 provides the percentages of “Yes” and “Did This Before” or “No Change” responses for the entire group. The subgroup of 28 matched surveys had quite similar percentages meaning that similar ceiling effects may be operating.  There was one exception to this that will be discussed next.  

Q5b Singing had a considerable increase from pre to post.  Fifteen respondents checked “Yes” on the pre-survey and 20 did so on the post-survey.  This is a quite interesting finding since previous ICfL Read to Me program evaluations have clearly shown that convincing parents/caregivers to sing more to their children is difficult.  It appears that enhanced storytimes, at least for this small subgroup of participants, was effective at increasing the percentage of respondents reporting an increase in this behavior. A similar increase was not found when the entire group of respondents was analyzed (See Figure 4).  Why this small subgroup reported changes in this behavior while the entire group did not is an interesting question that can not be answered at this time.  Additional research is needed.

The percentage and frequency of “Yes” responses increased substantially for Q5h Knowledgeable and Q5i Motivated, 43% and 25% respectively.  This compares to 39% and 21% when the entire group was analyzed (See Figure 4).  The similarity in percentage increases between the matched survey subgroup and the entire group provides evidence that the percentage changes found in the entire group of unmatched surveys is valid.  In other words, if all of the surveys in the large group could be matched, similar changes pre to post as those previously reported would be found.  The percentage changes in the matched survey subgroup represent a change from 12 respondents marking “Yes” on the pre-survey to 24 doing so on the post-survey for Q5h and from 16 marking “Yes” to 23 marking “Yes” on Q5i.  It appears that enhanced storytimes are quite effective at transmitting knowledge about the six early literacy skills and motivating parents/caregivers to reinforce them.  This is a very positive finding since the primary purpose of enhanced storytimes is to do just this.


Finally, Q5f Shape and ABC Books should be noted for the lack of change pre to post even in the absence of a strong ceiling effect.  On the pre-survey 71.4% of matched survey respondents marked “Yes” or “Did This Before.”  This leaves some room for responses to change as a consequence of the treatment.  But such was not the case.  There was only a 7% difference in “Yes” responses pre to post which equates to two more respondents marking “Yes” on the post-survey (i.e., 10 “Yes” responses pre-survey and 12 “Yes” responses post-survey).  This virtual lack of change mirrors a similar lack of change in the entire group (See Figure 4). For the entire group the potential for ceiling effects was somewhat greater, but in the case of the matched survey subgroup the ceiling effect was not as great but still no growth occurred.  Perhaps the enhanced storytime scripts and training should be modified to emphasize the importance of reading shape and ABC books to children.


Thus far only respondents who had not attended Every Child Ready to Read Family Workshops have been included in the analyses.  But there is a substantial number of respondents who did attend these workshops.  Thus, an important question is can enhanced storytimes add value to what ECRTR Family Workshop participants received concerning behaviors, knowledge, and motivation?  Figure 11 displays results for question 5 for the group of matched survey respondents who previously attended ECRTR Family Workshops and who attended four or more storytimes during the treatment period.  This subgroup is quite small with only 17 respondents so results should be cautiously interpreted.

Figure 11: Percentage of “Yes” Responses on Matched Surveys to Question 5—Respondents Who Had Attended ECRTR Family Workshops (n=17)
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It appears that enhanced storytimes can add value in some domains but not in others.  Q5b Singing increased pre to post with seven respondents checking “Yes” on the pre-survey and 11 doing so on the post.  As has been previously discussed, the ECRTR Family Workshops were not entirely successful at increasing this behavior but it appears that enhanced storytimes may be more effective at this, and they appear to be effective with both participants who have and who have not attended ECRTR Family Workshops.  Q5f Shape and ABC Books also showed a meaningful shift pre to post.  Eight checked “Yes” on the pre-survey and 11 did so on the post.  Q5g Interested is an interesting outcome.  Twelve checked “Yes” on the pre-survey and 16 did so on the post.  This is a substantial, positive shift. Why this particular subgroup of respondents experienced this increase in their children’s interest in books can not be answered at this time. No other group analyzed had such a large shift on this item.  Q5h Knowledgeable and Q5i Motivated did not change nearly as much pre to post for this subgroup as in previous analyses of the other groups.  This is to be expected since this group had previously participated in six family workshops specifically devoted to the six early literacy skills.  It thus makes sense that enhanced storytimes would not add additional knowledge about the six early literacy skills.  It also makes sense that the respondents’ level of motivation would not appreciably increase since they were obviously highly motivated concerning early literacy to begin with.


One final item in Figure 11 needs discussion: Q5d Rare Words.  The potential for ceiling effects on this item for this subgroup was not that large.  For the group who had attended ECRTR Family Workshops 71% marked “Yes” or “Did This Before” on the pre-survey, leaving some room for responses to change.  But there was virtually no change.  A similar lack of change occurred in the matched survey group who had not attended ECRTR Family Workshops and in the entire group of respondents, although the potential for ceiling effects was greater in these two groups.  Fostering extensive vocabulary development in children is very important so the lack of movement in this item across three groups may point to the need to adjust materials and training.


Question 6 asked respondents about behaviors that are appropriate when working with older children. Figure 5 displays the question as it appeared in the surveys.  Similar analyses were conducted on the responses to this question as were done on the previous question.  Figure 12 displays the percentage of  “Yes” responses on the pre and post-surveys for the group of respondents who had matching surveys, who had not attended ECRTR Family Workshops, and who had attended four or more storytimes during the treatment period.  

Figure 12:  Percentage of “Yes” Responses on Matched Surveys to Question 6 (n=21 Pre-survey; n=25 Post-survey)
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All the cautions spoken of earlier are relevant for these data and analyses also.  Namely, that changes in a few percentage points pre to post are not meaningful changes and ceiling effects were potentially in play for all of the items.  Thus, the only item in Figure 12 that exhibits potentially meaningful changes is Q6b Playing with Letters.  On the pre-survey nine of 21 respondents marked “Yes” whereas on the post-survey 14 of 25 did so.  A similar change did not occur when the entire group was analyzed (See Figure 6 for these results).  Why the matched subgroup differed from the larger group is not known.  This lack of similarity means that there is conflicting evidence for this particular item.  When the entire group is analyzed enhanced storytimes do not appear to influence playing with letters but in a much smaller group with matching surveys they do appear to have some influence.  


The matched survey subgroup who had attended ECRTR Family Workshops was also analyzed for this question.  Figure 13 provides the percentages of “Yes” responses on the pre and post-surveys.  The group is quite small so results should be cautiously interpreted.

Figure 13: Percentage of “Yes” Responses on Matched Surveys to Question 6—Respondents Who Had Attended ECRTR Family Workshops (n=17 Pre-survey; n=16 Post-survey)
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None of these items show meaningful changes pre to post.  Even though the percentages substantially change pre to post, because of the small sample size the changes only represent a shift of two people to “Yes” in three instances and three people in one instance. Q6c Print in Signs had three people shift.  This shift approaches the level of meaningful change. But a caveat needs to be stated here.  The potential ceiling effects were quite pronounced with this group on this particular question.  On the pre-survey the percentages of respondents marking either “Yes” or “Did This Before” were quite high, ranging from 88.2% to 100%.  Thus there was little room for change pre to post.


Question 7 on the surveys asked respondents what caused them to change if they had reported change in the previous questions. Figure 7 displays the question as it appeared in the surveys.  Table 7 presents the results for the matched survey group who had not attended ECRTR Family Workshops and had attended four or more of the enhanced storytimes.  

Table 7:  Response Frequencies for Question 7 on Pre (n=28) and Post (n=28) Parent/Caregiver Surveys

	What caused you to change? (Please check all that apply):

	
	Pre
	Post

	a. Learning about pre-reading skills
	11
	17

	b. Reading the handouts
	2
	13

	c. The storytime presenter made early literacy activities look fun
	15
	22

	d. Other (Please list):
	3
	1


Results corroborate those found when the entire group was analyzed.  Those results are displayed in Table 4. For the matched survey group learning about pre-reading skills, reading the handouts, and the storytime presenter’s presentations were all identified as causing change.  In all instances higher numbers occurred on the post-survey when compared to the pre-survey, meaning that more people recognized the items as change agents after the treatment period.  Similar to the entire group, for the matched survey group, the handouts were effective although this item was not checked as much as item a or c.  Storytime presenters appear to be the most effective change agent but learning about pre-reading skills is also important. Participating libraries should be pleased with this result and also proud of the fact that their storytime presenters are so positively received and are so influential.


Analysis of question 7 was also done with the subgroup of respondents who had matched surveys, who had attended ECRTR Family Workshops, and who had attended four or more of the enhanced storytimes.  Table 8 provides the results.

Table 8:  Response Frequencies for Question 7 on Pre (n=17) and Post (n=17) Parent/Caregiver Surveys—Respondents Who Had Attended ECRTR Family Workshops 

	What caused you to change? (Please check all that apply):

	
	Pre
	Post

	a. Learning about pre-reading skills
	15
	14

	b. Reading the handouts
	8
	9

	c. The storytime presenter made early literacy activities look fun
	12
	14

	d. Other (Please list):
	3
	0


Response profiles are somewhat different for this group.  No appreciable changes occurred pre to post but this group had already learned about the six early literacy skills through the ECRTR Family Workshops prior to attending enhanced storytimes.  Item a “Learning about pre-reading skills” may not have shown as much impact since respondents already possessed much or perhaps all of this knowledge going into the storytimes.  Item b “Reading the handouts” may have a similar explanation in that this group had received a variety of handouts as part of the workshops so receiving and reading the enhanced storytime handouts may not have had much impact.  And, finally, the popularity and positive influence of the storytime presenter remained consistent across the two surveys.

Participating Library Pre-treatment and Post-treatment Survey Responses:  Selected Response Questions

Participating libraries were asked to complete a survey prior to enhanced storytime training and then a follow-up survey after the treatment period (See Appendices B and D for copies of the surveys).  Some questions were common across the two surveys and where this is the case comparisons are noted and discussed.  In other cases, similar questions were asked on the pre and post-surveys and these will be grouped together and discussed.  There were also questions different on each survey and these will be addressed separately.  Questions will be provided followed by the results and a discussion of those results.  On both surveys the first two questions asked for the name of the participating library and the name of the person completing the survey.  These questions will not be discussed.


Nineteen surveys were received from the 18 individual libraries that participated.  The additional survey was the result of two individual storytime presenters from one library submitting separate pre and post-surveys.  

Question:  “Are you currently or have you in the  past been a storytime presenter?”

This question was asked on both pre and post-surveys.  It was a “Yes/No” question.  All respondents replied “Yes,” meaning that all had been or were currently storytime presenters.  

Question Pre-survey:  “How many people conduct storytimes at your library?”  
Question Post-survey:  “How many storytime presenters included the parent asides?”

On the pre-survey respondents were asked how many people conduct storytimes at their library.  This was asked to get a baseline number of storytime presenters in the participating libraries.  On the post-survey a different question was asked:  “How many storytime presenters included the parent asides?”  Combining the results from this question with the results from the question on the pre-survey produced a measure of the proportion of all storytime presenters who included asides.


On the pre-survey there were 53 total storytime presenters.  Seven libraries of the 18 had only one presenter, five had two, and two had three presenters.  Three of the remaining five libraries had seven presenters.  On the post surveys, 24 presenters included asides, or 45.3% of the total from the pre-surveys.

Question Pre-survey:  “How long has each presenter been conducting storytimes?”
Question Post-survey:  “How long has each presenter who included asides been conducting storytimes?”

On the pre-survey respondents were asked “How long has each presenter been conducting storytimes?  On the post-survey respondents were asked “How long has each presenter who included asides been conducting storytimes?”  These two questions when taken together allow a comparison between the overall level of experience of all storytime presenters and those who included asides.  


The length of time presenters had conducted storytimes was provided for 44 of the 53 presenters.  These 44 presenters had a total of 3,703 months of experience or an average of 84.2 months of experience.  This is 7 years of experience on average.  The range of experience was from a low of 3 months to a high of 360 months, or 30 years of experience.  


Experience data was provided for all 24 presenters who were listed as including asides on the post-survey. The presenters who included asides had a total of 1,877 months of experience or an average of 78.2 months.  This is equivalent to 6.5 years of experience on average.  The range of experience was from a low of 3 months to a high of 372 months.  This high value was higher than the highest value on the pre-survey so someone must have added one additional year to one of the presenters between the pre and post-surveys.  


Overall, the level of experience of the enhanced storytime presenters was comparable to the overall group.  This is a positive finding since having only inexperienced storytime presenters include asides may have influenced the intervention.

Question Pre-survey:  “How many of your storytime presenters have attended or conducted Every Child Reading to Read Family Workshops?”
Question Post-survey:  “How many of your storytime presenters who included asides have attended or conducted Every Child Ready to Read Family Workshops?”
This is an important question since the workshops provide training about and practice presenting the six early literacy skills.  All 18 libraries reported this statistic on the pre-survey. Twenty-five of the 53 listed presenters on the pre-surveys had conducted or attended workshops.  This is 47.2%.  Three libraries reported that no presenters had conducted or attended workshops. On the post-survey all 18 libraries reported this statistic.  Twenty of the 24 presenters who included asides had either conducted or attended workshops.  This is 83.3%.  Four libraries reported that no presenter who included asides had conducted or attended workshops.  These results show that the group of presenters who included asides was experienced and had a solid foundation in the six early literacy skills and how to present them.

Question:  “Please provide information about each of the storytime sessions you conduct.” 

The same request was included on the pre and post-surveys, however, on the post-survey an additional response option was included asking if asides had been included in the storytime session.


On the pre-surveys 55 individual storytimes were listed.  Respondents were asked how often the storytime sessions were offered and given the options of “Weekly,” “Every Other Week,” or “Other.”  Of the 55 individual storytimes, 49 were “Weekly” (89%), one was “Every Other Week,” and five were listed as occurring at “Other” intervals.  On the post-surveys 36 individual storytimes that included parent asides were listed.  Respondents were asked how often the storytime sessions that included parent asides were offered and given the options of “Weekly,” “Every Other Week,” or “Other.”  Of the 36 individual storytimes, 35, or 97% of them, were “Weekly,” none were “Every Other Week,” and one was listed as occurring at “Other” intervals.  
Respondents were also asked the ages targeted by each of their storytimes.  Table 9 shows the age groups that could be selected and the results for pre and post-surveys.  The total number of age groups listed is slightly larger than the total of individual storytimes because some respondents listed more than one age group for an individual storytime.  For example a respondent might check both 2-3 years and 3-5 years for a single story time.  

Table 9: Frequencies and Percentages of Storytime Targeted Age Ranges:  Pretreatment Storytimes (n=55 individual storytimes) and Treatment Storytimes that Included Parent Asides (n=36 individual storytimes)

	Survey
	Age Ranges

	
	0-2
	2-3
	3-5
	0-5
	All Ages
	Other

	Pre-treatment 
	9 (16.4)*
	10 (18.2)
	22 (40.0)
	10 (18.2)
	6 (10.9)
	2 (3.6)

	Post-treatment 
	6 (16.7)*
	13 (36.1)
	16 (44.4)
	6 (16.7)
	4 (11.1)
	0 (0)


    *Frequencies with percentages in ( ).

The results in Table 9 reveal that the group of storytimes that included asides targeted a somewhat younger age range of children than the total group of storytimes listed on the pre-survey.  Thirty-six percent of the storytimes including asides were targeted at 2-3 year olds whereas only 18% of the storytimes listed on the pre-survey did so. Except for the 2-3 age group, targeted age ranges were quite similar between the pre-treatment and treatment storytimes.  Primarily the treatment storytimes focused on children between two and five years of age.  

Pre-survey Question:  “On average, how many parents/caregivers attend one of your storytimes?”  

Pre-survey Question:  “On average, how many children attend one of your storytimes?”

On the pre-treatment surveys respondents were asked “On average how many parents/caregivers attend one of your storytimes?”  They were also asked “On average, how many children attend one of your storytimes?”  These questions were not asked on the post-survey because of space constraints and also the information might have been redundant.  All 18 libraries reported this information.  The average number of parents attending was 16.2 (SD=9.5) with a range of five to 48.  The average number of children attending was 22.9 (SD=11.0) with a range of 10 to 55.

Pre-survey Question:  “Based on the above definition, how often do you do Adult Asides during an individual storytime?”

On the pre-survey respondents were asked questions that explored the storytime presenters’ prior experience including parent asides during storytime.  This baseline information was important since the experimental design required that storytimes prior to treatment had not included parent asides.  A definition of adult asides was provided on the survey (See Appendix B for a copy of the survey) and then respondents were asked “Based on the above definition, how often do you do Adult Asides during an individual storytime?”  “Always,” “Occasionally,” “Never,” and “Not Sure” were provided as response choices.  Table 10 provides the response frequencies and percentages.

Table 10:  How Often Respondents Reported Including Parent Asides in Pre-treatment Storytimes (n=19)

	Frequency & Percent
	Response

	
	Always
	Occasionally
	Never
	Not Sure

	
	1 (5.3)*
	10 (52.6)
	6 (31.6)
	2 (10.5)


    *Frequencies with percentages in ( ).

Having 11 of 19 respondents report “Always” or “Occasionally” is not ideal given the experimental design, but it is not surprising given that 47% of the storytime presenters listed on the pre-survey had either conducted or attended Every Child Reading to Read Family Workshops which focus directly on the six early literacy skills with similar age groups of children as those who attend storytimes.  On the post-survey a series of narrative questions were asked about how parent asides had changed as a consequence of the training and that information will be covered in a subsequent section. 

For those respondent who answered “Always” or “Occasionally” to the above question two additional questions were asked.  The first was “Which early literacy skills do you address in your Adult Asides?”  A checklist was provided that contained the six early literacy skills plus an “Other” category where respondents were asked to list additional skills.  Table 11 provides the response frequencies and percentages.  

Table 11:  Early Literacy Skills Addressed During Storytimes Prior to Treatment (n=19)

	Frequency & Percent
	Early Literacy Skill

	
	Phonological Awareness
	Vocabulary
	Narrative Skills
	Print Awareness
	Letter Knowledge
	Print Motivation

	
	7 (36.8)*
	7 (36.8)
	8 (42.1)
	7 (36.8)
	5 (26.3)
	7 (36.8)


    *Frequencies with percentages in ( ).

When examined across the 19 respondents, all of the six early literacy skills were addressed about the same amount in the pre-treatment storytimes.  On the surface this data appears to characterize the pre-treatment storytimes as addressing the six early literacy skills  quite often, however, when the total number of early literacy skills is computed for each respondent, a different pattern emerges.  Table 12 displays these results.   

Table 12:  Total Number of Early Literacy Skills Addressed by Presenters During Storytimes Prior to Treatment (n=19)

	Frequency & Percent
	Total Number of Early Literacy Skills Addressed Pre-Treatment

	
	0
	1
	2
	3
	4
	5
	6

	
	8 (42.1)*
	0 (0)
	4 (21.0)
	2 (10.5)
	1 (5.3)
	1 (5.3)
	3 (15.8)


    *Frequencies with percentages in ( ).

Eight libraries did not address any early literacy skills during their pre-treatment storytimes.  No library addressed just one skill and four libraries addressed two of the skills.  Two libraries addressed three of the skills and one each addressed four or five skills.  Three libraries addressed all six skills during their pre-treatment storytimes.  What this data reveals is that consistently addressing all six early literacy skills was not the norm for most of these respondents prior to training and treatment implementation.  


The second question asked respondents “On average, how many Adult Asides do you do during a single storytime session?” A series of checkboxes were supplied that were numbered from 1-6.  There was a seventh box labeled with two asterisks which directed respondents to the following note below the question: “On average, I do more than 6 Adult Asides during a storytime session.”  Recall that 11 respondents reported that they included asides.  Of these only 10 provided information on this question.  Six respondents did one adult aside during a storytime.  Three reported doing two, and one reported doing three adult asides during an individual storytime.  Again, this shows that consistently including three adult asides each storytime was not the norm for these respondents prior to training and treatment implementation.

Question Pre-survey:  “How often do you provide handouts for parents and caregivers who attend storytime?”  

Question Post-survey:  “Did you hand out to your storytime participants the six early literacy skills activity handouts provided by the ICfL at the March 2, 2011 Read to Me workshop?”

Since the ICfL decided to provide handouts that aligned with the particular early literacy skill focused on by a specific adult aside, respondents were asked on the pre-survey “How often do you provide handouts for parents and caregivers who attend storytime?”  Asking this provided a baseline for how common hand-outs were at pre-treatment storytimes.  Three respondents (15.8%) reported providing handouts “At every storytime.”  Eleven (57.9%) reported providing handouts “Occasionally at storytime.”  And five (26.3%) reported “Never at storytime.”   There was a fourth response option, “Not Sure,” provided on the survey but no one selected it.  For those respondents who marked “At every storytime” or “Occasionally at storytime” two additional questions were asked about handouts.  Respondents were asked “Based on your experience, how useful to parents/caregivers are the handouts?”  Response choices included “Very Useful,” “Useful,” “Neutral,” “Not Useful,” and “Don’t Know.”  No one chose “Very Useful” or “Not Useful.”  Nine of the 14 respondents (64.3%) that reported providing handouts responded “Useful.”  One of the 14 (7.1%) was “Neutral” and  four of the 14 (28.6%) responded “Don’t Know.” 

Respondents were also asked to select from a list the types of handouts they provide.  Table 13 lists the frequencies and percentages of the items selected.

Table 13:  Frequencies and Percentages of Types of Handouts Provided During Pre-treatment Storytimes (n=14)

	Type of Handout
	Frequency & Percentage

	a. Recommended Reading Lists
	6 (42.9)*

	b. Early Literacy Information
	7 (50.0)

	c. Library Program Information
	10 (71.4)

	d. Take Home Activities (e.g., crafts, rhymes, songs, finger plays)
	14 (100.0)

	e. Other (Please list):  
	2 (14.3)


    *Frequencies with percentages in ( ).

Take home activities were sent home by all of the libraries reporting that they provide handouts.  Library program information was also quite commonly sent home in handout format.  


The ICfL provided activity handouts for each of the six early literacy skills to be distributed at the enhanced storytimes.  Thus, the questions on the post-survey concerning handouts were different from those on the pre-survey.  Respondents were asked on the post-surveys the Yes/No question “Did you hand out to your storytime participants the six early literacy skills activity handouts provided by ICfL at the March 2, 2011 Read to Me workshop?”  All 19 respondents answered “Yes” to this question.  If they answered “Yes,” then they were to respond to two more questions about the handouts.  The first being “How useful to parents/caregivers were the ICfL handouts?”  Response choices included “Very Useful,” “Useful,” “Neutral,” “Not Useful,” and “Don’t Know.”  Eighteen of the 19 respondents answered this question.  Table 14 provides the frequencies and percentages of the responses.

Table 14:  Frequencies and Percentages of Responses:  Usefulness of ICfL Literacy Skills Activity Handouts (n=18 respondents)

	Frequency & Percent →
	Response

	
	Very Useful
	Useful
	Neutral
	Not Useful
	Don’t Know

	
	4 (22.2)*
	9 (50.0)
	0 (0)
	2 (11.1)
	3 (16.7)


    *Frequencies with percentages in ( ).

Only four of 18 respondents said the ICfL handouts were “Very Useful” but nine did respond that they were “Useful.”  Two responded that they were “Not Useful” and three “Don’t Know.”  Given that the handouts were not consistently “Very Useful,” they may need revision. 


One additional question was asked about the ICfL handouts:  “What other handouts did you provide in addition to the six early literacy skills activity handouts provided by the ICfL at the March 2, 2011 Read to Me workshop?  Respondents were provided a list of items.  They were asked to check all that applied.  Table 15 provides this list and the frequencies with which they were checked.

Table 15:  Additional Handouts by Type Distributed by Participating Libraries (n=19)

	Type of Handout
	Frequency & Percentage

	a. Did not provide additional handouts
	5 (26.3)*

	b. Recommended reading lists
	3 (15.8)

	c. Early literacy information
	5 (26.3)

	d. Library program information
	12 (63.2)

	e. Take home activities (e.g., crafts, rhymes, songs, finger plays)
	13 (68.4)

	f. Other (Please list):  
	2 (10.5)


    *Frequencies with percentages in ( ).

Storytime presenters continued to distribute handouts in addition to those provided by the ICfL for the enhanced storytimes.  Like that found on the pre-survey, sending home library program information and take home activities continued to be quite common.


At this point on the pre-survey all of the selected response questions were complete and only one open-ended question remained.  That question will be discussed in a subsequent section of the report. On the post-survey, however, additional questions were included to ascertain the level and consistency of parent aside implementation.  Those questions will now be discussed.

Question Post-survey:  “For each of your storytime presenters, please check how many of their storytimes included all three parent asides (i.e., beginning, middle example, and end)?”
Recall that after training, storytime presenters were to return to their libraries and implement parent asides.  They were to include parent asides for six weeks focusing three asides (i.e., beginning aside, middle example, and ending aside) each week on one of the six early literacy skills. Respondents were asked the following “For each of your storytime presenters, please check how many of their storytimes included all three parent asides (i.e., beginning, middle example, and end).”  A series of six checkboxes were provided with an additional checkbox labeled with two asterisks leading respondents to the following note:  “**More than 6 storytimes included all three asides.” 

It was anticipated that some presenters might not be able to implement all three components during a session.  Thus this question was important because it measured to what degree the format of the parent asides had been adhered to. Recall that 24 presenters included asides after training. Information was provided for all 24 of these presenters.  Table 16 provides the results, however, Table 16 can be confusing to interpret so the following explanation is provided.  
Ideally, only the bold numbers 6 and >6 in Table 16 would have non-zero numbers under them.  If such were the case, it would mean that all storytime presenters included all three parent asides in all six of their treatment period storytimes.  But such was not the case, which will be explained below.

Table 16:  Number of Presenters by Number of Storytimes that Included All Three Parent Asides (n=24 post-training presenters)

	Number of Presenters → 
	Number of Storytimes that Included All Three Parent Asides

	
	1
	2
	3
	4
	5
	6
	>6

	
	1
	0
	0
	1
	1
	18
	3


The greater than six column needs to be explained first.  Some presenters conducted multiple storytimes each week so if they implemented parent asides in more than one storytime each week then they would over the cycle of addressing all six early literacy skills include the asides in more than six storytime sessions.  Three presenters did this.  Eighteen of 24 presenters (75%) included all three parent asides in six storytimes.  What this means is that these presenters provided one storytime per week for six weeks and in all of these storytimes they included the beginning, middle example, and ending asides.  This is exactly what the design of the study called for.  One presenter each included all three asides in four or five storytimes.  And one presenter only provided all three asides in one storytime.  Since only three presenters diverged from the study design, overall, presenters exhibited good fidelity to the design of the intervention.  

Question Post-survey:  “For each of your storytime presenters, please check which early literacy skills they addressed with at least three asides (i.e., beginning, middle example, and end).”  


It was also important to assess how many of the six early literacy skills were addressed by presenters.  The research design called for all six early literacy skills to be addressed over the six week cycle with a single storytime being devoted to each skill.  Respondents were asked “For each of your storytime presenters, please check which early literacy skills they addressed with at least three asides (i.e., beginning, middle example, and end).”  Table 17 shows the number of times each skill was not addressed with three asides.

Table 17:  Number of Presenters Who Did Not Address an Early Literacy Skill with Three Asides (i.e., beginning, middle example, and end) (n=24 presenters who did asides)

	Early Literacy Skill
	Number of Presenters

	a. Phonological Awareness
	2

	b. Vocabulary
	1

	c. Narrative Skills
	2

	d. Print Awareness
	1

	e. Letter Knowledge
	2

	f. Print Motivation
	1


No early literacy skill stood out as being more apt to be missed by three asides.  The three asides were missed for each skill by one or two presenters.  This shows that the literacy skills probably present roughly equal demands when they are included in parent asides.  If for example some skills had been missed much more often than others, then this would probably reveal that presenters had greater difficulty implementing asides for some skills.  But this was not the case.  


This question also revealed how many presenters covered all six early literacy skills in their storytimes.  Nineteen of 24 presenters included all six early literacy skills.  This was 79.2% of the respondents.  Three presenters included five of six early literacy skills, one included four skills, and one included two skills.  

It appears that some presenters had difficulty including all of the literacy skills and all of the asides.  The post-survey asked a number of open-ended questions about presenters’ experiences implementing asides and these responses shed light on why some experienced difficulties.  The report now turns to a discussion of the open-ended question responses.  

Participating Library Pre-treatment and Post-treatment Survey Responses:  Open-ended Questions

Libraries were asked one open-ended question on the pre-training survey and six open-ended questions on the post-training survey. The questions asked respondents to provide additional details about their adult asides. Respondents should be commended for submitting detailed and candid responses which provided important information and insights about implementing adult asides during storytimes.  Each question will be presented followed by a display and discussion of the responses.

Pre-survey Open-ended Question:  “If you currently include adult asides in your storytimes, please provide descriptions of one or more examples of what you do.  Providing as much detail as you can will be greatly appreciated.”
On the pre-training survey, the final question asked “If you currently include adult asides in your storytimes, please provide descriptions of one or more examples of what you do.  Providing as much detail as you can will be greatly appreciated.” Not all respondents completed this question because some of them did not include adult asides in their storytimes prior to training. Out of the 19 respondents who completed the pre-training survey, ten did not respond to this question.  In eight of these ten cases, no response was correct because these respondents had previously reported on the survey that they did not include adult asides in their storytimes.  Thus this question was not answerable by them.  In two of the ten cases, however, respondents had reported including adult asides but they failed to respond to this question. The remaining nine respondents had reported including adult asides and thus answered this question. 

Responses revealed a range of experience and knowledge concerning the inclusion of adult asides in storytimes. In aggregate the comments revealed substantial knowledge concerning the six early literacy skills but a lack of systematic inclusion of asides in storytimes. This is not a negative judgment on the participants.  It is fully expected that prior to training the knowledge and behaviors of storytime presenters concerning adult asides would vary substantially.  And this is exactly what the responses to this question revealed.  Figure 14 contains transcriptions of all of the comments made.  Minor changes to grammar, spelling, and punctuation were made in a few instances since some errors did occur and some responses were in incomplete sentences instead of full sentences.  All of the responses are included here because it is important for readers to get a complete picture of how storytime presenters were handling the six early literacy skills and adult asides prior to training and implementation of the treatment. Figure 14 categorizes the responses based on the degree to which all six early literacy skills were addressed during storytimes and the degree to which storytime presenters conducted adult asides.

Figure 14:  Pre-survey Responses Describing Storytime Activities Focused on the Six Early Literacy Skills and Adult Asides

	Little Coverage of Early Literacy Skills and Little Evidence of Adult Asides
	Some Coverage of Early Literacy Skills and Some Evidence of Adult Asides
	Coverage of Early Literacy Skills and Evidence of Adult Asides

	“Pointing to words that rhyme: bear and hair, llama and mama.  I haven’t gotten any clearer than sharing words like these that sound alike.  I also point to them, the words.”


	“This is a little hard for me to judge, I do point out things during storytimes to parents, but whether a connection is completely made I’m not sure.  I do point out books that are good for their children, like rhyming and informational books.  Also I try to make our crafts as interactive as possible so it encourages continual learning.  Sometimes there are handouts but not frequently.”


	“I created six early literacy bookmarks with ideas for increasing early literacy skills.  Included on it is recommended books that South Side Library (pseudonym) owns.  My asides come straight from my bookmarks.  I use one or two each time.  Every other session I will formally emphasize early literacy skills and put out the handouts so they don’t get tired of the info and tune me out.  I have not actively done it this session.  I will give one-three asides informally and I have not put out the bookmarks.”

	“I tell my parents that they are the very best ones to read to their children because they have the warm lap.  As storytime leader, I can’t snuggle all the children.  “You are the best,” I tell them.”


	“When we move from our story to craft/color pg, etc. I will mention something about the craft or hand out I have given them.  Letters—color page, we sign the letter—talk about how it is important to say letter clearly, trace it with them—signing helps.”
	“I always include asides at the Teen Parent Center.  I modify it a bit, but use it (the same skill aside) after and between stories and wiggle buster activities.  Usually one aside is also informally included in all/most story times.”

	“We provide the booklets and handouts from the ICfL.  We do not typically create our own handouts.”
	
	“I generally always point out titles of books, repeating words and/or phrases, different fonts or lettering styles, new or challenging words, and I identify how parents might do the same.”

	
	
	“I model and point out the different early lit. skills for the children and their parents/caregivers.”


Post-survey Open-Ended Question:  “If you included adult asides in your storytimes before the March 2, 2011 Read to me training, please describe how your asides changed as a result of that training.  Please be specific in your description of the changes.  If your asides have not changed, then please discuss this also.”

On the post-survey respondents were asked six open-ended questions exploring their experiences and feelings about the training they received and their implementing adults asides during storytimes.  As previously mentioned, respondents provided excellent, detailed responses that when aggregated create a rich description of their experiences with and feelings about implementing adult asides during storytimes.  The first question asked “If you included adult asides in your storytimes before the March 2, 2011 Read to me training, please describe how your asides changed as a result of that training.  Please be specific in your description of the changes.  If your asides have not changed, then please discuss this also.”  Three of the 19 respondents left this question blank.  For these libraries, leaving this question blank was perfectly acceptable since they did not do adult asides prior to training.  Three libraries wrote N/A for “not applicable” since they, too, did not do adult asides prior to training, and four wrote that they had not included parent asides in their storytimes prior to training.  This left nine respondents who provided information comparing their use of asides before and after training.  There are ten responses listed in Figure 15 since an additional library included comments from two storytime presenters.  All responses are included in Figure 15 since when taken together they show the impact of the training.  Responses are organized under topical headings that emerged from reading all of the responses.  The headings are included to help readers process and retain the large amount of information provided by the narrative responses. All responses are verbatim unless minor editing was needed to correct grammar, punctuation, and spelling.
Figure 15:  Responses comparing adult asides pre and post-training

	Theme 1: From Sporadic to Systematic

	1. “I included more asides after the training.  I spaced my asides out instead of all at once at the beginning.”

	2. “Before the training my asides were more sporadic.  After the training I felt more confident and became more consistent including asides.”

	3. “Before the Read to Me training I used asides in a sporadic manner. I demonstrated these skills most weeks but would throw in an aside in a story time every once in a while. After the training, the descriptions in my asides were more thorough and, of course, 3 per story time for the six weeks.”

	4. “Before March 2 I only used the asides occasionally and usually just at the start or end of the story time.  After the training I worked on what skill to present and then wrote out something similar to what was given at the workshop.  I had to try to get it to sound more natural from me.  I needed to write these out on sticky notes so that I actually remembered to include them.  The ones at the beginning are the easiest.”

	5. “Rarely included adult asides prior to training.  Had not included parent asides for over a year in storytimes and had never done them comfortably.”

	6. “Prior to the training from Saroj, I might have mentioned one tip per session.  I remember telling my baby/toddler parents that their warm lap and loving voice was the very best way to share a book—better than me.  Now I am much more clear about choosing books to support the literacy concept.  I also plan more thoroughly preparing a matching handout and planning my asides.  I choose the moments to introduce—state—reinforce the asides into the course of the lesson.  There is a lot more thinking involved.  It’s all so much more purposeful.”

	7. “We have been including parent asides in our storytime since Oct. 2010. Before the training the asides mostly consisted of describing the skill and demonstrating by reading a book. We are now much more constant about the asides and have included 3 asides as taught in the training.”

	Theme 2: From Indirect to Direct Instruction of Parent/Caregivers

	8. “I used the literacy skills in my storytimes but never the adult asides.  (For example we would do the rhyming song but I would never say “by singing a rhyming song like this you are practicing phonological awareness skill which is being able to hear and play with the smaller sounds in words—like hearing rhyming words, being able to clap syllables or parts of words, that kind of thing”.)  Attending the Read to Me training gave me ideas on how to address and what to say in the adult asides.”

	9. “I was already pointing things out and asking open ended questions, but I started addressing the parents and telling them what I was doing.”

	Theme 3:  Enhanced Comfort and Confidence with Early Literacy Skills and Asides

	10. “I use the words that are most comfortable to me, instead of the scripted version.  However, the training did make me more comfortable with the principles behind the skills.  And, practicing with others made me even more comfortable using the asides.”


Theme 1 reveals how storytime presenters included more asides after the training and were more systematic and consistent in how they presented the asides. The two responses under Theme 2 reveal how presenters were incorporating the six early literacy skills prior to training but then realized as a consequence of the training that they needed to start directly addressing the parents/caregivers about the skills. Theme 3 only had one response under it, but this does not negate the importance of the statement.  Having the training result in greater comfort with the six early literacy skills and with adult asides is an important outcome, even if it was only mentioned by one person.  

Post-survey Open-Ended Question:  “Please describe how the parents/caregivers attending your storytimes reacted to the asides. In other words, did they comment about the asides or mention anything to you?  If so, what did they say?  Or, if no one said anything, what was your impressions of their feelings?”

The second open-ended question asked “Please describe how the parents/caregivers attending your storytimes reacted to the asides. In other words, did they comment about the asides or mention anything to you?  If so, what did they say?  Or, if no one said anything, what was your impressions of their feelings?” All 19 respondents responded to this question.  A series of figures will organize the responses under thematic categories so that readers have an easier time processing the large amount of information.  Some individual responses may appear in more than one figure since they fall under more than one category.  Figure 16 provides a list of the responses showing that parent/caregivers had positive reactions to asides. 

Figure 16: Parent/Caregiver Reactions to Asides:  Positive Reactions

	1. “Generally positive.  We have a playtime after storytime and I was able to expand on the asides when asked questions.  Very informative for caregivers.”

	2. “Parents seem to zone out during storytime or read to themselves, so they were sometimes surprised that I was talking to them.  But once they got used to me addressing them, they responded positively.”

	3. “I had a couple of the parents that had already taken the ECRTR workshop and they said that it was something they knew already but it was a reminder to them of what they should be doing when their working with their children.  Like one mom said some of the moments are like Ah-Hah moments.”

	4. “Most of them really appreciated the asides. Some were indifferent because they had older children and didn’t think the information was new or overly useful.”

	5. “I had a few parents tell me how much they liked the handouts.  A few of my parents stated that they liked the reminders of how they could include early literacy skills while reading with their children.”


When taken together these comments have a subdued quality to them.  It doesn’t appear that any library experienced an overwhelmingly positive reaction to the asides but parent/caregivers did express appreciation for the information. It is important to note that only five comments fell under this category but these five are representative of the overall body of comments on the surveys.  The reception from both presenters and parent/caregivers was not overwhelmingly positive but instead more neutral and appreciative.  This somewhat muted tone to the comments is important because if adult asides are to become an integral part of storytimes, part of the storytime culture so to speak, then a more positive response from parents will be necessary in order for the presenters to see the success and power of including asides and thus be positively reinforced for including them.  

In Figure 16 comments #2 and #4 are interesting. Some parents do “zone out” at storytimes so having a storytime presenter all of sudden begin addressing parents and in turn expecting their attention and perhaps reaction (verbal or nonverbal) may represent a departure from normal storytime routines.  Some parent/caregivers sit on a chair while their child sits on the floor. The child is focused on the presenter so parents read, text, or observe their child while the storytime is in progress.  In short, for some storytime parents/caregivers their role can be quite passive so including adults asides represents quite a change. It is also a common misconception that the six early literacy skills are only for preschool age children and once children are in school they don’t need as much modeling and reinforcement of the skills. All children who are learning to read, no matter the age, can benefit from being exposed to the six early literacy skills in a variety of contexts over time.  The emphasis on the particular skills will change as the children begin reading, but the six skills provide a solid foundation that can be regularly revisited as reading develops and challenges are encountered when reading increasingly complex texts.  

Perhaps in future adult aside trainings specific tips for presenters concerning how to address these issues would be beneficial.  Specifically, tips on how to make the transition from passive parent/caregiver participation to more active engagement would be helpful.  And it would be beneficial to teach storytime presenters how to quickly and efficiently emphasize to parents that all children who are learning to read, no matter the age, benefit from having the skills regularly modeled and reinforced for them. It is important to end with a qualification. Only one comment was made concerning each of these matters so revamping adult aside training to accommodate them is questionable at this time, but the comments do bring up the importance of making sure that presenters leave adult aside training knowing how to effectively address a variety of issues that may arise.  

Figure 17 lists all of the comments library respondents made that represent limited reactions to parent asides on the part of parent/caregivers.  Limited reactions mean that presenters received few comments from parent/caregivers and those that they did receive were not extensive.  

Figure 17: Parent/Caregiver Reactions to Asides:  Limited Reactions
	1. “Not a lot of verbal exchange.  Nodding of heads, occasional “Oh yes, we do that” and once a mom said, “I notice some things overlap.”  --This was in relation to rhymes, songs, etc.”

	2. “The most reaction I received was nodding of the head in agreement.  I did have some response to the wearing of name tags—I don’t think everyone totally enjoyed that—I wish it had been at the beginning of storytime season.  (we take July and August off)  I think maybe it would have been received better.  Also we are small-town America and I think everyone thinks they know each others name, but that’s not always the case.”  

	3. “The parents who attend our story times tend to be very attentive to the literacy needs of their children. The verbal feedback was mostly for the rhyming song. Parents/grandparents reported their children were singing that song at home and looking for words to rhyme with. On the other hand, a parent said it seemed a lot like a preschool program instead of a library story time.”

	4. “I didn’t really get much feed back other than a few felt that the asides were a confirmation of what they were already doing at home with their children, but now there was a research term to go with it.”


Although there were only four responses that fell under this category, when these are taken together with the somewhat tepid positive responses discussed under Figure 16 a clearer picture emerges that adult asides did not receive an overwhelmingly positive reaction from parent/caregivers.  This does not imply that asides were negatively received.  There is no evidence in the data of negative responses from parent/caregivers. 


Figure 18 displays the comments made about the handouts the ICfL provided. Even though there were only four responses under this heading, it was included because the ICfL provided the handouts and thus feedback is important concerning their effectiveness.  Also it is interesting to note that the comments are quite positive and this runs counter to the quantitative ratings of the handouts discussed previously.  

Figure 18:  Parent/Caregiver Reactions to Asides:  Comments About Handouts

	1. “I didn’t get any specific comments about my asides per se, but I did get some comments when I gave them the handouts.  They liked the activities, especially the recipe for play doh.”

	2. “I had a few parents tell me how much they liked the handouts.  A few of my parents stated that they liked the reminders of how they could include early literacy skill while reading with their children.”

	3. “Since I still gear my story times to the children, parents did not generally respond during story time.  They did thank me for the hand outs and a few commented on how the story time fit the theme of the hand out.  Several child care providers checked out the very same books and used the hand outs as part of their curriculum.”

	4. “No one gave me feedback, but some did get used to the early literacy handouts and asked for more after the 6 weeks were over.  I sensed there was a certain amount of appreciation for the information, but at times there seemed to be a certain amount of indifference.”



Since the handouts received mixed reactions when all of the quantitative and qualitative evaluation data is taken into consideration, it might be important to revisit them to see how they might be changed.  The problem, however, with doing this is that there is not currently enough detail in the survey responses about specific aspects of the handouts to guide the revisions.  Perhaps in the future additional questions can be asked on surveys that will elicit more details from parent/caregivers and presenters to guide these efforts.


Figure 19 presents two comments from two different libraries about how parent asides made storytime more like preschool.  

Figure 19:  Parent/Caregiver Reactions to Asides:  Asides Made Storytime Look More Like Preschool

	1. “Parent Asides

One mother asked me to elaborate about the study, and commented that it made story time more like preschool. I asked her if she still thought it was fun, as I don’t wish to take the “zip” out of story time, to which she responded that her daughter seemed to enjoy it just as much. Narrative Skills was the focus for that day. I had similar comments throughout the study; never any negative comments, mostly just acknowledgment that it was different than the usual. I had one mother ask at the very end if we would ever repeat this sort of thing. I responded that the study was over, but that we would continue as before to incorporate tips about and examples of Early Literacy Skills in story times.”

	2. “The parents who attend our story times tend to be very attentive to the literacy needs of their children. The verbal feedback was mostly for the rhyming song. Parents/grandparents reported their children were singing that song at home and looking for words to rhyme with. On the other hand, a parent said it seemed a lot like a preschool program instead of a library story time.”


It is important to emphasize that only two comments like this were reported so it does not appear to be a pervasive feeling of parent/caregivers.  But the comments are insightful and may point to an important outcome of this study.  Namely, that storytimes are highly ritualized activities for both presenters and attendees and when something as different as parent asides are introduced they may or may not be embraced by all presenters and parents/caregivers.

Figure 20 contains the largest number of comments of any category.  Respondents reported that parents/caregivers did not comment on the asides but the respondents then continued by describing their experiences and reactions to implementing asides.  

Figure 20: Parent/Caregiver Reactions to Asides:  No Comments from Parents/Caregivers but Presenter Provided Their Beliefs and Experiences

	1. “My impression was that parents were not very responsive to 3 detailed asides per storytime.  I have a Saturday morning storytime for families—mostly children under 2 attend.  I honestly felt so uncomfortable implementing the asides that I ended up trying to do just 1-2 shorter asides after my 2nd storytime. I think I just was not able to incorporate the scripted asides into my storytimes in a natural, comfortable way.  Also, some of the activities did not lend themselves well to young, non-verbal children, so I talked about activities you can do, but couldn’t model them well (e.g., narrative)  with child involvement. I am sorry I was not able to fully implement the scripted asides as you asked, but felt it was better to have people stay for the whole storytime and return the next week and include shorter and fewer asides.”

	2. “Most parents did not make any comments; a few listened intently, many seemed bored.  I did, however, have 3 interesting comments from:  a) a former Kindergarten teacher (grandparent), b) a visiting librarian from Northern Idaho, and c) a caregiver.

(a) was  very glad to see that I was doing this in storytime; 

(b)  told me she had been somewhat skeptical about adult asides, and wondered about whether it would be intrusive in the storytimes—I have to admit, THAT was exactly why I hadn’t done adult asides before in my storytimes—but she said that it was not intrusive, and she was not going to try them in storytimes, as well;

(c) thought it was great, and wanted to suggest a program she used with her students in storytime, which seemed to me to be more for a classroom situation where you saw the same kids all the time rather than a library storytime where different kids may drop in.

	3. “No one really said anything, however it was very difficult to get parents to listen when giving asides.”

	4. “I think parents felt the fun we have in Terrific Two’s storytime is important play and work for their children’s introduction to learning.  The six early literacy skills are a wonderful way to continue teaching/engaging with their children at home.”

	5. “They worked the activity on the handout with their child.  No oral comments. I think that they appreciated the asides”

	6. “Our impressions were that the parents were attentive to the asides and were actively listening. No specific comments were made by parents about the asides, though several mothers indicated to me that they used the literacy skill de jour such as pointing to words.

Several times during our recent storytimes I used the white board to write down information or illustrate a point. I was amused to notice that the parents sat up straighter and quickly gave me their complete attention. Writing the information or having it on a chart seems to give it a greater importance.”

	7. “No one said anything, but I felt there were mixed reactions.  If the children were engaged and the program was progressing smoothly, the parents were open, relaxed, and smiling.  If something wasn’t right about the storytime such as poor book choice for my young customers, a disruptive child, etc. then the aside was a distraction.  In other words, the story program and children came first.  I needed to tend to that priority, then the parents could take in the information with an open heart.  My summation is that it is up to me to learn the art of a smooth story time with asides that are woven seamlessly into place.”

	8. “Time Constraints & Nametags

During this study, I was only able to use two books instead of the usual three for the Toddler story time programs because of the required extras. We chose to make cardstock & yarn lanyard-type nametags. For some of my moms and grandmas who bring multiple children, getting the nametags written and put on was difficult to juggle, so my assisting them was a must. The nametags turned out to be a bit of a production:  the expense for the library, the cost in staff time, and the time it took to get them done (subtracted time from the actual story time) are all prohibitive factors. I would only do nametags again on special occasions. It was helpful for me to be able to see the children’s names since I often need to get their individual attention, and it was that much easier to do so with their names right on them! Some of the toddlers enjoyed wearing them, but they played with them in a distracting way during story time. I think this age group may be too young for nametags to work very successfully. (It was one more thing for parent/caregiver to struggle with if they had multiple children.)”

	9. “I did not receive any comments on the asides for the storytimes. We were concurrently running a ECRTR program on a different weekday and received positive comments during that program.  I think this [is] because they are coming specifically to hear that info, whereas at storytime they are coming to hear stories.”


Figure 20 reveals a diverse range of comments from respondents from one presenter confessing that she had to abandon the suggested parent aside model for one that was less intrusive to a discussion of the strengths and weaknesses of nametags.  When taken in aggregate, these comments further point to an assertion that has been made before in this section of the report:  parent asides were not enthusiastically received by parents/caregivers or presenters.  Saying this is not meant to imply that parent asides were disliked by parent/caregivers or presenters.  Instead, they appear to have been evaluated in a more neutral way.  Comment #9 in Figure 20 illustrates this best.  The respondent compares the positive comments received from ECRTR Family Workshop participants to the lack of comments about parent asides.  She explains this difference by contrasting the parent/caregiver motivations to attend the two very different events.  Storytime attendees come “to hear stories” whereas ECRTR Family Workshop participants attend to learn about the six early literacy skills.  This particular comment further underscores the earlier assertion that embedding parent asides in a highly ritualized activity like storytimes where the focus is on rich literature experiences and  entertainment for children represents quite a challenge for all involved.  For presenters they have to keep the highly popular content and pace of storytime while embedding parent asides.  For parents and caregivers they have to quickly come to understand that storytime requires their attention also and that both they and their children can have a rich storytime experience while also learning about early literacy skills.  In the future, adult aside storytime trainings may want to go into greater depth and discussion about how embedding adult asides may change the traditional storytime experience for presenters, parents/caregivers, and children.

Post-survey Open-Ended Question:  “What difficulties did you encounter implementing the asides?”

The next open-ended question asked “What difficulties did you encounter implementing the asides?”  Some difficulties have already been displayed and discussed under previous questions and figures.  But this question directly asked about difficulties and thus provided much additional information.  All respondents completed this question. Comments have been categorized under a series of headings to aid in processing and summarizing the information, and like before some comments may appear under more than one heading. The following figures display the headings and the comments under them.

Figure 21 displays all of the comments made by respondents who described asides disrupting the flow of their storytimes.  The content of these comments is similar to some of the earlier comments which talked about how asides did not fit a typical storytime structure.  
Figure 21:  Breaking the Flow of Storytime

	1. “I get caught up with the children and it was sometimes difficult to break the flow to talk to parents.”

	2. “I found that it interrupted the flow of the storytime.”

	3. “The asides sometimes seemed to interrupt the flow of the story time and I felt somewhat stilted with their delivery.  Trying to incorporate the asides into my story time was a bit more difficult than I thought it would be even though I have conducted a few Every Child Ready to Read workshops.”

	4. “I found it somewhat unwieldy to introduce a literacy skill, demonstrate it (sometimes by doing several things), and summing up what they learned.  In ways, it seemed like hitting the parents over the head with a hammer.  I feel, in the future, it would work better for me to always have the Literacy Skills poster up front, pamphlets/literature always available for parents (from ICfL) regarding the 6 Literacy Skills and just at the end of a book saying “and THAT [book/song/rhyme/whatever] was an excellent example of “insert Literacy Skill Here”.  Perhaps it all amounts to the same thing—I just feel a subtle approach fits me better.”

	5. “At times I felt like the asides were a bit forced mostly due to my presentation.  But also b/c they needed to be presented for the study.  In future, I will continue to present asides a little more informally, and if I sense a lack of receptiveness on a particular day I won’t push them on patrons. I try to be aware of audience reaction, and then adjust accordingly.  In my mind, it’s most important for the programs to be enjoyable for patrons, to keep them coming back.”


These comments underscore an earlier assertion:  for some presenters asides can be intrusive in storytimes.  Five respondents mentioning this represents a sizable portion of the respondents so in the future training should include information, modeling, and practice on how to include asides while also maintaining the normal flow and content of storytimes.


Figure 22 presents comments that reveal general awkwardness presenters encountered when implementing asides.  These comments are similar to those immediately above that focused on “breaking the flow.”  The comments in Figure 22 also describe a lack of fit between the asides and what presenters were doing in their storytimes.

Figure 22: General Awkwardness Implementing Asides

	1. “I must say it felt somewhat odd at first addressing the parents although it did get easier as I went along.  I hope to continue the process and try to spend more time pointing out early literacy skills to parents.  I think it is just a time thing for me.  I’m also not sure I was completely clear on what I was trying to do—maybe I was not good at explaining myself.  I also have a very social group of moms at my storytime and it is very hard to get and keep their attention.  I feel frequently that I am completely tuned out and sometimes they can be a little disruptive.  I’m in the process of trying to figure out the best way to handle the situation without offending.”

	2. “I understand that for the purposes of the study, we all had to focus on certain aspects of each literacy skill, and we had to do certain things in certain ways. Some of these things, however, I wouldn’t include in the storytime (because I felt they were unnatural, or intrusive to the storytime), but I felt compelled to do them for the sake of the study.  (For example, for Letter Knowledge, I had to include both an alphabet book and a shape book in the same storytime.  I had trouble finding an alphabet book on my chosen theme, and finding a shape book proved even harder.  I ended up just trying to shape my entire theme around whatever alphabet and shape book I could get that “sort of” might work together.  I would not have done that for a regular storytime—and felt uncomfortable doing it for this storytime.  I would have chosen different aspects to focus on for some of the literacy skills.”

	3. “I felt unsure about the information I was sharing.  I had to read the scripts the first few times.  Other than that, there really were no other difficulties.”

	4. “Encountered only my embarrassment about using asides with a new group—my storytime parents.”

	5. “It could be hard to squeeze the 2nd and 3rd ones in if the crowd was getting squirmy.  The kids are interested in getting to the craft at the end of my story time, so I would sometimes rush through the last aside.  I would personally give the handouts to parents so I could emphasize something then.  It did take longer to prepare the story times since I was adding an informational book and the asides.”

	6. The Early Lit Skill for today was Print Motivation. Even though my asides were very brief, for the aside in the middle of Toddler story time, I find that the children really are losing their motivation to stay focused. They are so primed for the song to follow the story, that I have many of them on their feet, ready for me to start the music. It’s rather awkward to try to do a parent aside at this point.  The age group, 18 months – 3 years, is largely an 18 month-old group at this point. I have also observed that so many of the little family units that come to Toddler story time are doing quite well just to be there with their kids bathed, dressed, and fed and themselves bathed, dressed, and fed. Many of our patrons have an infant and a toddler, and their minds are just primed to “zone out” a little, or to just relax. I don’t know that the focus on parent asides is even reaching them. Some of them are taking the handout, but most are not. For them, it seems to be just one more thing to pack up, or to try to hold on to while they are trying to hold toddler hands and infants, and push strollers. The same may be said about the surveys. Either there wasn’t much interest in completing them, or they were overwhelmed with their other obligations. We provided an incentive of a cute “Certificate of Participation” with the ELS highlighted on colored crayons (see attached), and a place for them to fill in their child’s name. Even though we really encouraged our patrons to complete both the entrance and exit surveys, not very many did so.”


Most of these comments will appear in subsequent figures since they addressed multiple problems.  But when they are taken in aggregate as they are in this figure, they reveal a lack of comfort that presenters encountered as they implemented asides.  A suggestion is to provide additional modeling during training clearly showing a full storytime with asides that are not intrusive followed by extensive practice and coaching of storytime presenters.  It may take significantly more modeling, practicing, and coaching in order for enhanced storytimes to achieve the fluidity and tight choreography that presenters appear to have achieved with their storytimes that do not include asides.


Figure 23 presents comments that focused on presenters’ concerns that parent/caregivers were not listening to or understanding the asides.  This is an important concern since asides are focused on the adults and if the delivery format is not effective at getting and keeping adults’ attention, then revisions to the format are needed.

Figure 23:  Unsure About Whether Parents Were Listening and Understanding

	1. “At first I felt I was wasting my breath because I didn’t think anyone was even paying attention.  I was really uncomfortable and nervous at first because of this, then I had a parent mention that she had forgot about learning about what I had shared.  It only took that one parent saying that and I was a lot more comfortable about sharing the aside and I felt like they started listening better.  I also studied my aside a lot more before hand so I never looked at my notes and I think looking like I knew what I was talking about helped keep their attention.”

	2. “I must say it felt somewhat odd at first addressing the parents although it did get easier as I went along.  I hope to continue the process and try to spend more time pointing out early literacy skills to parents.  I think it is just a time thing for me.  I’m also not sure I was completely clear on what I was trying to do—maybe I was not good at explaining myself.  I also have a very social group of moms at my storytime and it is very hard to get and keep their attention.  I feel frequently that I am completely tuned out and sometimes they can be a little disruptive.  I’m in the process of trying to figure out the best way to handle the situation without offending.”

	3. “Parents were either not with their child during the asides or did not pay much attention when I was presenting.”

	4. “Sometimes children were a distraction to the parents.  I wondered if the parents sometimes missed what I said.”

	5. The Early Lit Skill for today was Print Motivation. Even though my asides were very brief, for the aside in the middle of Toddler story time, I find that the children really are losing their motivation to stay focused. They are so primed for the song to follow the story, that I have many of them on their feet, ready for me to start the music. It’s rather awkward to try to do a parent aside at this point.  The age group, 18 months – 3 years, is largely an 18 month-old group at this point. I have also observed that so many of the little family units that come to Toddler story time are doing quite well just to be there with their kids bathed, dressed, and fed and themselves bathed, dressed, and fed. Many of our patrons have an infant and a toddler, and their minds are just primed to “zone out” a little, or to just relax. I don’t know that the focus on parent asides is even reaching them. Some of them are taking the handout, but most are not. For them, it seems to be just one more thing to pack up, or to try to hold on to while they are trying to hold toddler hands and infants, and push strollers. The same may be said about the surveys. Either there wasn’t much interest in completing them, or they were overwhelmed with their other obligations. We provided an incentive of a cute “Certificate of Participation” with the ELS highlighted on colored crayons (see attached), and a place for them to fill in their child’s name. Even though we really encouraged our patrons to complete both the entrance and exit surveys, not very many did so.”


Only five comments were focused on adults’ lack of attention or understanding but this represents a sizable portion of the respondents.  Perhaps future training should include modeling and discussions about how to introduce asides to adults in order to adequately convey their importance.


Figure 24 displays comments pertaining to the demands placed on presenters’ memories and organizational skills when implementing asides.  

Figure 24:  Keeping Everything in Memory

	1. “Trying to memorize most of what I wanted to say. I wrote little notes on my itinerary to help remind me.”

	2. “I simply forgot to include the hand out during 1 story time.”

	3. “It was a bit hard at first to remember to do the closing parent aside. It helped me a lot to have the skill for that week posted where I could see it as a visual reminder.”

	4. “I also studied my aside a lot more before hand so I never looked at my notes and I think looking like I knew what I was talking about helped keep their attention.”

	5. “I felt unsure about the information I was sharing.  I had to read the scripts the first few times.  Other than that, there really were no other difficulties.”


There are a few good tips embedded in these asides.  Writing notes on an itinerary, posting the skill for the week in a visible place, and studying beforehand are all excellent ideas that could be included in a tip sheet for implementing asides.  From the content and tenor of many of the comments, not just those in Figure 24, it appears that implementing asides places significant cognitive demands on presenters.  When this occurs, memory will fail and such things like forgetting to distribute handouts and forgetting a closing aside will happen.  Future training should address the increased cognitive demands placed on presenters and how to deal with them.


Figure 25 presents comments mentioning increased preparation time and trouble finding books that fit the early literacy skill.  

Figure 25:  Increased Preparation Time and Book Challenges

	1. “It was easy to implement asides because the scripted materials were available to us. It did take a little more planning to include a specific skill and aside and match it to a book we wanted to use since we do themed programs. In the future, we will probably be a little more flexible about the order we teach each literacy skill.  We won’t worry about repeating a skill before teaching the other 5. Yes, I know that it might be possible to teach any literacy skill using any book, but I really believe that some books are so beautifully fitted to specific skills that it feels unnatural to me to force an association. I was trained as a whole language teacher and certain books just click for certain skills.”

	2. “I try to select entertaining, engaging books to fit a theme.  Sometimes it was difficult to find books that supported the aside and fit my theme.  It wasn’t difficult, but planning the asides did take more time.”

	3. “The difficulties had more to do with totally changing the structure of my story time to implement the requirements for the survey. It felt as though I was writing a lesson plan rather than a story time. That was actually difficult when our prep time is limited.”

	4. “It could be hard to squeeze the 2nd and 3rd ones in if the crowd was getting squirmy.  The kids are interested in getting to the craft at the end of my story time, so I would sometimes rush through the last aside.  I would personally give the handouts to parents so I could emphasize something then.  It did take longer to prepare the story times since I was adding an informational book and the asides.”

	5. “I understand that for the purposes of the study, we all had to focus on certain 

aspects of each literacy skill, and we had to do certain things in certain ways.  

Some of these things, however, I wouldn’t include in the storytime (because I felt 

they were unnatural, or intrusive to the storytime), but I felt compelled to do 

them for the sake of the study.  (For example, for Letter Knowledge, I had to 

include both an alphabet book and a shape book in the same storytime.  I had 

trouble finding an alphabet book on my chosen theme, and finding a shape book 

proved even harder.  I ended up just trying to shape my entire theme around 

whatever alphabet and shape book I could get that “sort of” might work together.  

I would not have done that for a regular storytime—and felt uncomfortable doing 

it for this storytime.  I would have chosen different aspects to focus on for some 

of the literacy skills.”


The book problem can be addressed by providing at future trainings an extensive list of books for each early literacy skill.  If the ICfL has funds, it would be even better if they provided appropriate books for each literacy skill since some libraries may not have adequate collections from which to draw.  The challenge of increased preparation time is not as easily solved.  Most presenters appear to be quite experienced and thus have their storytime routines developed and practiced.  In short, they are comfortable and confident about what they do.  Adding in something as complex and demanding as adult asides will take extra preparation time and also some extra time during the actual storytime.  What might be done to address this is an addition to the training of an open conversation about how much additional preparation time will be required and how much additional time will need to be devoted to asides during the storytime. The more actual numbers can be assigned to these values the better. In other words, does it take an additional 15 minutes to prepare a storytime with asides?  Does it take an additional 10 minutes during the actual storytime to complete the three asides?  This level of detailed information could possibly be gleaned from the group of storytime presenters who participated in this study and then incorporated into future training.   


Figure 26 showcases comments about handouts. There are only two comments under this heading but they were displayed separately since they do address an important component of the intervention, namely the handouts provided by the ICfL.  

Figure 26:  Difficulties with Handouts

	1. “The handouts were awful.  They often didn’t pertain to the theme I 

chose for storytime (though they contained things to do at home regarding the 

literacy skill I chose to highlight). But they didn’t “jibe well” together with my 

theme.   Mostly, parents were not interested, and I had to force them on parents.”

	2. “The Early Lit Skill for today was Print Motivation. Even though my asides were very brief, for the aside in the middle of Toddler story time, I find that the children really are losing their motivation to stay focused. They are so primed for the song to follow the story, that I have many of them on their feet, ready for me to start the music. It’s rather awkward to try to do a parent aside at this point.  The age group, 18 months – 3 years, is largely an 18 month-old group at this point. I have also observed that so many of the little family units that come to Toddler story time are doing quite well just to be there with their kids bathed, dressed, and fed and themselves bathed, dressed, and fed. Many of our patrons have an infant and a toddler, and their minds are just primed to “zone out” a little, or to just relax. I don’t know that the focus on parent asides is even reaching them. Some of them are taking the handout, but most are not. For them, it seems to be just one more thing to pack up, or to try to hold on to while they are trying to hold toddler hands and infants, and push strollers. The same may be said about the surveys. Either there wasn’t much interest in completing them, or they were overwhelmed with their other obligations. We provided an incentive of a cute “Certificate of Participation” with the ELS highlighted on colored crayons (see attached), and a place for them to fill in their child’s name. Even though we really encouraged our patrons to complete both the entrance and exit surveys, not very many did so.”


Handouts have already been discussed.  The amount of information about them is sufficient enough and mixed enough that they should probably be re-evaluated if they are to be used again.  One library reported that no difficulties were encountered and did not elaborate beyond this.  


Responses to this question, similar to those of previous questions, reveal an attenuated response to implementing asides.  All but one participating library reported problems implementing asides, and some of the problems were mentioned often enough and were of sufficient importance to warrant changes being made to the way asides are implemented.  This, of course, will require changes to training. 

Encountering problems is to be expected with something as new and different as implementing adult asides in storytimes.  The libraries should be commended for participating and then providing extensive, candid feedback about their experiences.  The answers to the question about problems encountered provide wonderful guidance for future work with adult asides during storytimes.

Post-survey Open-Ended Question:  “What suggestions do you have for other storytime presenters who implement asides?”

Another open-ended question asked, “What suggestions do you have for other storytime presenters who implement asides?”  Like before respondents provided much valuable information.  All libraries provided information which has been categorized and included in the following figures.

Figure 27 provides a range of general but insightful tips to make implementing asides more effective.  

Figure 27:  Helpful Tips

	1. “Because I felt my asides might be missed because children were a distraction I used a white board and wrote my three points down and had it in the room with me.”

	2. “Posting the skill for the week where both you and your parents can read it. Be ready to answer questions about the skill from parents who are new to your program or those who have not completed the ECRTR program.  These parents wanted more information on the skills.”

	3. “Be very familiar w/ the six skills and be able to talk about them in a conversational way.”

	4. “Try to involve the children in the asides as much as possible.”

	5. “Select books for your storytime themes, look over the texts, and choose your aside to match the strengths of one of your chosen books.  Let the books determine the aside.”

	6. “More prep time to make the asides fit more for the ages of my story times.  The asides seemed a bit rigid.  The scripts for Every Child Ready to Read seemed to have more built-in flexibility.”


Some of these tips echo previously discussed comments.  Comment #1 alludes to the problem of parents not attending to the asides.  The use of a white board to focus attention is an excellent idea.  Similarly, comment #2 mentions posting the skill for the week in a visible place.  Also comment #2 mentions that parents who are not familiar with the six early literacy skills from participating in ECRTR Family Workshops may want more information about the skills.  This is an important point that is further underscored by comment #3 where the respondent talks about the importance of being “very familiar w/ the six skills and be able to talk about them in a conversational way.”  Comment #4 is perhaps one of the most important within the context of all that has been discussed thus far about the problems encountered when implementing asides.  Involving children in the asides as much as possible is critical to the successful inclusion of asides during storytime.  If children are heavily involved in the aside, parents will be much more likely to pay attention, participate, and perceive the importance of the aside.  The last two comments (#5 and #6) echo the problems encountered finding books that match the asides and the need for additional preparation time.


Figure 28 presents comments that emphasize the importance of practice.  This makes sense given that asides in the particular context of storytimes represent a departure from what is commonly done.  Trying something new and different will require additional time and practice.

Figure 28:  Importance of Practice

	1. “Practice working it into the flow so it is not disjunct.”

	2. “Practice, Practice, Practice and keep at it!”

	3. “Know what you are going to say and practice it a lot.  I feel when you are comfortable with what you are presenting you keep their attention.  I lost their attention fast when I just read the asides.  If I kept eye contact with them they paid attention a lot better.”

	4. “To read over the scripts and keep going over the information a week beforehand so you are more comfortable sharing.”


If future training could emphasize the importance of practice and perhaps provide additional practice time for trainees, perhaps some of the problems encountered would be ameliorated.  


Figure 29 lists comments that emphasize the importance of keeping asides short, simple, and fun.  

Figure 29:  Keep Scripts and Asides Short, Simple, and Fun

	1. “Make the scripts shorter, include interesting factoids and specific useful tips.  Time them directly to things you are doing in storytime.”

	2. “Keep asides short, fun and factual.”

	3. “Try to keep them as short as possible, especially the one in the middle.”

	4. “Keep the asides short and to the point. Try to place asides in a normal stopping point of your story and model, model, model. It helps parents both to see how you use the skill with their children and to understand the reason and importance of using each literacy skill.”

	5. “I think pointing out one or two little things in a story time is fine. Keep it natural and as simple as possible.”


Keeping asides short and simple does make sense, but if respondents are emphasizing this because the asides are intrusive and when implemented make it difficult to hold children’s and adults’ attention, then these comments reveal an underlying problem with the parent aside model.  Based on the responses to the previously discussed questions, it is possible that this problem does exist.  Comment #4 emphasizes the importance of modeling.  This is an important point that needs to be underscored.  The more modeling presenters do for the children and adults, the more likely the adults are to internalize the skill, its importance, and how to reinforce the skill at home.  


Figure 30 provides comments recommending to future presenters to find their own style when implementing adult asides.   

Figure 30:  Discover Your Own Delivery Style

	1. “Find a delivery style that suits you.”

	2. “In my answer to #15, I commented on how I didn’t like having to emphasize 

certain aspects of the literacy skill, particularly when there were other aspects I

would have highlighted, To that end, when the 6 week study was over, I

continued to do parent asides, but highlighted certain aspects that “I” wanted to, 

and felt it all thematically flowed better. I guess my suggestion would be: find 

what is comfortable to you, and do it. I found the “What Can I Say?” material useful for presenters to use.  I found different ways to say things, and/or focus on for each skill.”


Only two comments fell under this category, so obviously this was not a common suggestion.  But the comments still impart important information.  Storytime is an instance of teaching and teachers manifest many different teaching styles.  In order for adult asides to be consistently implemented during storytimes, the format for the implementation will need to be flexible enough to allow for all of the various teaching styles to be accommodated.  Perhaps in future training a variety of styles could be modeled so that trainees could see themselves reflected in the modeling and thus leave training with a clear idea of how they will implement asides.


Three other comments were made that didn’t fit under a category.  One respondent said, “How important these basic skills are for caregivers to know about; it is an important educational service.”  Another said, “The info ICfL gave at the training makes it doable without too much prep.”  And one prodded newcomers to “Just start, even if you feel uneasy or have no handouts for parents.”

Post-survey Open-Ended Question:  “What suggestions do you have for the Idaho Commission for Libraries concerning the following:

a. Topics that should be included in parent aside training for library storytime presenters.

b. Revisions (i.e., changes, additions, subtractions) to current parent aside 

materials provided by ICfL.”

A final open-ended question asked “What suggestions do you have for the Idaho Commission for Libraries concerning the following:

a. Topics that should be included in parent aside training for library storytime presenters.

b. Revisions (i.e., changes, additions, subtractions) to current parent aside materials provided by ICfL.”
Suggested topics will be addressed first followed by suggested revisions.


Five of the 19 respondents did not answer this question.  Of the 14 who did, two provided very short responses stating “None now” and “None that come to mind.” This left 12 responses that provide specific information. The following figures organize these responses under categorical headings.  There are more than a total of 12 responses in all of the figures because some responses were placed under more than one category.


Figure 31 lists responses emphasizing more modeling and practice for presenters.  

Figure 31: Things That Should be Included in Parent Aside Training for Library Storytime Presenters:  More Modeling and Practice 

	1. “Present a full “mini” storytime—w/o reading the whole book  *more demonstrations of how to easily integrate asides.”

	2. “I thought it was a good training.  Maybe have some presenters do a demo so we could see people who have found ways to integrate asides into storytimes in a natural, un-preachy way (I feel unnatural and preachy when using the scripted asides).”

	3. “I enjoyed at the March workshop when we got into a circle and practiced saying our aside.  I think you should do something along that same line because practice is always good.” Ways to feel more comfortable in what you are presenting.  (if you could consider that a topic??)”


Comment #1 calling for a  full mini-storytime is an excellent idea. Comment #2 is also an excellent suggestion.  Having a variety of presenters either in person or via videotape show how they seamlessly include asides could be quite powerful.  Comment #3 emphasizes the importance of practice under the controlled conditions of training.    


Figure 32 lists comments requesting information on how best to structure storytimes that include asides.  

Figure 32: Things That Should be Included in Parent Aside Training for Library Storytime Presenters:  How to Structure Storytimes with Asides

	1. “I would love to hear about how other presenters structure their storytimes and include parents, by helping parents become more involved and less social.  How they deal with disruptive parents.”  

	2. “Ways to make asides more interesting for parents, and not like they should already know what each aside means.”

	3. “How to adjust the asides for various age groups and length of different story times.”

	4. “Tips to help keep the children’s attention during the asides. We like to set out an assortment of books to show parents other books that can be used with the skill, such as Alphabet books for Letter Knowledge.”

	5. “I only attended the Tuesday afternoon session, so perhaps more was included in sessions I missed, but I would focus on different approaches to teaching each literacy skill, and how the same book could be used to teach different literacy skills.”

	6. “Ways to feel more comfortable in what you are presenting.  (if you could consider that a topic??)”


Comments #1 and #2 request information on how best to actively include parents.  Given the earlier concern about parents not attending to or not understanding the asides, these requests take on increased salience. Comments #3 and #4 both focus on how to adjust asides to maximize their effectiveness.  Comment #5 provides a specific suggestion to focus on the early literacy skills, and comment #6 requests information on how to be more comfortable when presenting asides.  These are all excellent suggestions that if implemented would enhance training.


Figure 33 provides a list of things presenters did that they believed to be effective.  The list includes excellent ideas.  Perhaps the ICfL could ask for more such ideas and produce a list of effective practices.  

Figure 33: Things That Should be Included in Parent Aside Training for Library Storytime Presenters:  Additions to Storytimes that Were Successful

	1. “We added some games for the kids after story time.  Shape sorting games, colors, letters, numbers.  We played Bingo shapes.”

	2. “We like to set out an assortment of books to show parents other books that can be used with the skill, such as Alphabet books for Letter Knowledge.”

	3. “For Print Awareness I read Seals on the Bus by Lenny Holt.  Bold print on animal sounds fun to point to while sing/reading.”

	4. “I like lists of favorite books for the different skills.  I did notice that there is a BWI 2010-2011 Early Childhood catalogue that breaks out by the six skills.  Some other handouts for each skill or links to some more would be good.  I ended up doing 8 weeks so made copies of a couple of the Jump Start sheets.”

	5. Presenter #1 from Library A:  “It is fun and educational to add a repetitive song and with older children it might be possible to have them thinking of words to add while the presenter slips in a parent aside.”
Presenter #2 from Library A: “For each Toddler story time, I am keeping track of the children’s input on the Jim Gill song, “May There Always Be Sunshine” on a large flip board. I write the words chosen by the children and draw a quick illustration next to the word. The parents like this song, and it remains to be seen if the kids like it as much… Using this song each week turned out to be a fun exercise in vocabulary and encouraged the children to think ahead about which words they wanted to add to the song. We did have fun with it, but it ran its course. I would repeat this exercise again.”


Although there were only five items under this category, they show the creativity and constant attention to detail and improvement that appear to be hallmarks of storytime presenters in Idaho.  There is a reservoir of experience and expertise that could be tapped to make enhanced storytimes more effective and more positively received by presenters and parents/caregivers.


Finally, one comment did not fit under any of the above categories.  One respondent said “I felt that ICfL did a great job in training us at the read to me conference in March.  The more times I did the parent asides the easier it became for me to do.” 


For part b of this question, revisions (i.e., changes, additions, subtractions) to current parent aside materials provided by ICfL, eight respondents left this portion blank, one said “None, and one said “None, what you provided works pretty well.”  This left nine who provided more elaborate responses. The following figures provide the responses under categorical headings.  Most of the responses centered around the handouts.  Figure 34 displays these responses.

Figure 34:  Revisions (i.e., changes, additions, subtractions) to current parent aside materials provided by ICfL:  Comments about Handouts

	1. “The handouts and ideas for caregivers are a great idea.  I don’t know that everyone was interested or took their handouts home (or used them), but having more examples and suggestions would be good.”

	2. “I think the material is great.  I think some sort of packet would be great for parents to refer to at home.”

	3. “It would be nice to have the skills sheets/hand outs in a word document so we can personalize them to match the story time theme.  
I strongly believe this follows too closely to the Every Child Ready to Read program. The idea of promoting literacy in the library is a must and there are some wonderful ideas that I was able to add to my story time.  But I think it’s important to not turn the library story times into a preschool.

I would like to see new/er presenters encouraged to include more passive teaching (from the information you give us). There are all levels of education, confidence, and experience in our presenters.”

	4. “Something smaller—who wants an #4 sheet of paper to carry through the library with their toddler?  There was some discussion at the meeting of bookmarks with book recommendations for each literacy skill which I liked the sound of.  Maybe that plus some activities instead of the rhymes/songs.”

	5. “LOSE THE ADULT ASIDE HANDOUTS FOR THE PARENTS!”


Comments #1 and #2 praise the materials and suggest that more examples, suggestions, and a packet be provided parents/caregivers.  Details concerning what this packet should include were not provided.  Comment #3 provides a helpful suggestion to disseminate the materials in Word format so presenters can customize them but does not provide the praise.  Instead this respondent presents an opinion that enhanced storytimes are too much like preschool and that more passive approaches be modeled, especially for less experienced library presenters. Comment #4 is really three comments in one.  First, the respondent suggests smaller materials, something that is less bulky.  Second, she suggests that bookmarks be provided for each literacy skill that list recommended books for the skill.  Third, she suggests additional activities instead of rhymes and songs. Finally, comment #5 was in capital letters and clearly admonishes the ICfL to forgo the handouts in the future. The candid and forthright nature of these comments is to be commended, but since neither the positive nor more negative sentiments are widely found in the data, no particular actions can be recommended at this time.  This somewhat equivocal statement further underscores the somewhat tepid acceptance of enhanced storytimes that other data previously revealed.


The final four of the nine comments can be summarized without a figure.  One respondent wrote, “It would be helpful to have a larger bank of asides that we could copy and use. Before the training, we pulled information from the ECRTR and from other sources we could find such as the Lee Pesky materials provided for ECRTR. A link to other library’s storytimes with asides would also be helpful.”  These are excellent suggestions. Currently there are only six asides provided.  Granted there are only six early literacy skills but storytimes run 9-12 months each year so if presenters are to model and reinforce the skills throughout the year, more than six lessons would help them model and reinforce the skills with fresh activities and new books.  Links to other libraries who currently do asides would also be a wonderful and rather easy way to support local libraries in their efforts to add asides to storytimes. The final three comments were rather short and provided praise:  (1) “Everything looks great!” (2) “Materials were great!” and (3) “I really felt these asides were great.”


In addition to answering the questions, seven presenters from five libraries added additional information at the bottom of their surveys or in the margins by a particular question.  Two presenters provided general praise:  

· “I enjoyed participating in this survey and plan to continue with parent asides and handouts this summer—in all my preschool storytimes.”

· “Great project!  I learned a lot and have improved my storytime.  Parents love that I have books available for checkout at storytime.”

This is important feedback.  These two presenters report that their storytimes have improved as a consequence of participation in the study and that the changes that they made will be continued.  


Three presenters provided somewhat confessional comments that clarified how they conducted their parent asides:

· “Sorry if I’ve skewed the survey by not doing the three scripted parent asides every time. I just couldn’t do it in a way that fit well with my storytime style.  I did do asides in every storytime though and also did the activities as best as I could with a baby audience.  Many of the regular storytime attendees did not make it to April storytimes so I had very few survey responses.”


· “I’ve attached outlines of my story times but I didn’t use the template.  I actually had to put my asides onto sticky notes so I could remember easier what I wanted to say.”

· “I followed what was required to say in our skills description sheets but in a natural language for me.”
The first of these comments is from a presenter who couldn’t fit the three aside format into her storytime structure.  The second is made within the context of the ICfL having provided storytime planning templates to help presenters plan their storytimes incorporating asides.  This particular presenter didn’t use the templates but instead used sticky notes.  And the third comment reveals a presenter who used her natural language to present the skills instead of closely following the aside materials the ICfL provided.  These comments are important since they provide a window into the diverse ways parent asides were implemented by these presenters.  As was previously stated, a storytime represents a teaching episode and teachers have many different styles so it stands to reason that asides would be implemented in a variety of ways.  What will be important for the future is to study this diversity in greater depth to see which styles are most effective with children and their parents/caregivers.


One person commented about the handouts.  The respondent said, “Few parents took handouts home. Also, many of the handout activities were not ideal for age group (0-2) primarily represented in my storytimes, though some were good for all ages.”  And finally one respondent attached a brief report elaborating on several aspects of enhanced storytimes.  It is a lengthy comment but it provides a lot of interesting detail and is another example of the range of reactions that implementing adult asides during storytime elicited from participants:

“I had cut my regular story time short due to the extras required for the survey. To start, I chose the “Skip To My LouH rhyming song to play with the kids while families were still trick​ling in, writing and putting on their name tags. My monkey puppet, Jeek (pseudonym), also wore a name tag. We discussed that his first letter is a capital J and had the kids whose names started with a capi​tal J raise their hands. Jeek’s next letter, a lower case e, got a lot of commotion going. The kids really got involved by looking at their name tags and sharing the discoveries that they had e’s in their names too. 

Providing name tags each week, year round, could be costly on the library. For this project we chose to have kids write their names on reusable lanyards (card stock paper and yarn) that we made up ahead of time. The kids absolutely loved them. A huge plus was they could pick up the lanyard that was around their neck, turn it around and see what letter was in their name then show the teacher. In fact, the first few weeks the kids went on and on about this new dis​covery. After that, it became an ordinary thing. 

Next, we sang our “Hello Song.”  This is a weekly repetition I’ve been doing for years. Since the name tag procedure and the rhyming song was new I saved this song till everyone came in. I didn’t want the kids to miss out on what is familiar to them. 

Utilizing the play dough for demonstrating that letters are shapes was a big hit. During this sur​vey time, we put up a special set of letters (the full alphabet) in our program room. I made a point of going over all the letters and singing the alphabet song. The kids still ask to sing their ABC song before class even begins. 

Most of the families that participate in our story times are conscientious about advancing their children and work with them diligently on their own. I did have one mom say that the teacher did a very good job but the format for the 6 weeks during this survey was more like a pre​school. In my opinion this survey was geared to mimic the Every Child Ready to Read program. In order to accomplish all that was required for this project, I felt I had less interaction time with the children. Another observation most people do not go out of their way to fill out surveys. We experienced a less than 15% return. 

I will continue using the rhyming song in my story times and demonstrating the early literacy skills with the option of throwing in a parent aside every once in a while. As for the name tags, they will be used on special occasions only.”
This presenter was impacted as a consequence of implementing enhanced storytimes.  She states quite clearly that in the future she won’t follow the three aside model as it was presented at the training but she will incorporate the six early literacy skills into her storytimes and use some of the ideas and materials. This presenter represents one end of a continuum that was revealed by the responses to the open-ended questions.  Some presenters adhered quite closely to the aside scripts and materials that were provided while others substantially diverged from them.  What is important to study in the future is the effectiveness and sustainability of this variety of approaches.  

Summary and Recommendations
A subgroup of parent/caregiver respondents who did not have prior training in the six early literacy skills and who attended four or more of the six enhanced storytimes did not report appreciable changes in their early literacy behaviors. This ran counter to the original hypothesis which stated that behaviors would change. Results, however, did support the other two hypotheses which stated that knowledge of and motivation to apply the six early literacy skills would increase. Parent/caregivers reported that enhanced storytimes did increase their knowledge of the six early literacy skills and their motivation to apply and reinforce the six skills when away from the library. The lack of change in behaviors was probably due to the fact that these parents were already doing many of the suggested early literacy behaviors, so changes  would be unlikely as a consequence of enhanced storytimes. What enhanced storytimes most likely did for these respondents is provide them a foundation and underlying rationale for behaviors they were for the most part already doing.  This may be the root cause of their increased motivation. As they learned about the six early literacy skills, parent/caregivers achieved a deeper understanding of their importance which in turn caused them to be more motivated to apply and reinforce the skills when away from the library. Importantly, these results were supported by analyses of a subgroup of respondents with whom it was possible to directly match their pre and post-surveys.

Parent/caregiver attitudes toward enhanced storytimes were neutral to positive.  No parent/caregiver expressed strongly negative opinions. Instead most showed neutral attitudes toward enhanced storytimes while some exhibited muted, positive reactions. 
A subgroup of storytime presenters in the participating libraries implemented enhanced storytimes. This subgroup had similar levels of experience to all of the storytime presenters in the participating libraries. The subgroup of enhanced storytime presenters, however, did possess more knowledge of and experience with the six early literacy skills when compared to the entire group of storytime presenters in the participating libraries. These are positive findings since the complexity and sophistication of the treatment required a knowledgeable and experienced pool of presenters.  Storytime presenters provided extensive comments and opinions about their experiences implementing enhanced storytimes. A few had positive experiences, some had neutral experiences, and some struggled with implementation and expressed concern that adult asides disrupted their normal storytime routines. 
A series of recommendations derived from the results follows:
· Additional storytime presenter training and support are needed prior to and during enhanced storytime implementation. Enough presenters experienced difficulties with implementation that additional modeling and practice are needed in order to assure full implementation and sustainability of the enhanced storytime model. It appears that enhanced storytimes represent a large enough departure from regular storytime routines that in order for them to be sustained additional training and support are needed to help storytime presenters make the transition from regular to enhanced storytimes.
· Parent/caregiver attendance was not consistent across the six weeks of treatment resulting in few attending all six enhanced storytimes and thus receiving all six early literacy skills. The model needs to be changed so that storytime presenters can systematically incorporate asides throughout the year instead of only over six consecutive storytimes. This will require multiple lessons for each literacy skill so that presenters can revisit and focus on each skill multiple times throughout the year using a unique lesson each time.
· Results from this study should be carefully reviewed before enhanced storytime training and materials are modified.  For example, results revealed that enhanced storytimes were not as effective as they might be in the areas of stimulating parent/caregivers to read more shape and ABC books to their children and emphasize rare words to their children.  On the other hand, results revealed that enhanced storytimes were effective at stimulating a relatively small subgroup of parent/caregivers to sing more with and to their children. As the program is modified this level of detail needs to be built into the process so strengths of the program are maintained while weaknesses are addressed.

· A matched survey design is needed in the future since the unmatched survey and matched survey groups differed on some results. The conflicting results call into question some outcomes from the study. Even more preferable would be a quasi-experimental or experimental design where parent/caregivers are randomly assigned to enhanced storytime and regular storytime groups.

· The enhanced storytime model should be further developed because of the strong, positive results supporting two of the three study hypotheses. The results showed that the model in its current form increased parent/caregiver knowledge and motivation. Therefore, future development efforts should retain the positive benefits found in this study while addressing the weaknesses of the model, most notably difficulty of implementation by some storytime presenters.   

Appendix A
Pre-survey for Parent/Caregivers
Storytime Participant Survey (Pre)
Instructions:  Storytime is an important activity for your children.  In addition to participating in a positive and entertaining social activity, children learn important early literacy skills. The purpose of this survey is to learn what you and your child have gained from attending storytime.  Please complete the following questions by coloring in the appropriate box.  Please use a dark blue or black ink pen to complete the survey.  Thank-you for providing this important feedback.     

1. Name of Library: ________________________________________________
	2. Are you here with your daycare or preschool group?  
	Yes
	No

	
	□
	□


	3. Have you previously attended parent workshops provided by your local public library about the six early literacy skills?  Oftentimes the workshops are called Every Child Ready to Read Family Workshops.
	Yes
	No

	
	□
	□


	4. Including this week, how many times have you attended storytime during the past 6 weeks?
	1
	2
	3
	4
	5
	6
	**

	
	□
	□
	□
	□
	□
	□
	□


** Attended more than 6 times in past 6 weeks.

5. Please answer all of the following:
	As a result of attending library storytimes, I ……..
	Yes
	No
	Not Sure
	Did This Before*

	a. occasionally point out words while reading to my child/children.
	□
	□
	□
	□

	b. spend more time singing with my child/children. 
	□
	□
	□
	□

	c. spend more time rhyming with my child/children (e.g., rhyming games, finger plays that rhyme, nursery rhymes).
	□
	□
	□
	□

	d. build my child’s/children’s vocabulary by using rare words from books or other sources.
	□
	□
	□
	□

	e. stop and give my child/children time to talk about what is in the book.
	□
	□
	□
	□

	f. read more shape and alphabet books with my child/children.
	□
	□
	□
	□

	
	Yes
	No
	Not Sure
	No Change**

	g. find my child/children more interested in books.
	□
	□
	□
	□

	h. am more knowledgeable about the six early literacy skills.
	□
	□
	□
	□

	i. am more motivated to do things at home that reinforce the six early literacy skills.
	□
	□
	□
	□


* Mark this column if you did this before with your child/children and you have not increased the amount of time spent on the behavior since attending storytimes.
** Mark this column if interest, knowledge, or motivation were strong to begin with and there has been no change since attending storytimes.

Please Continue on Back
6. Please answer the following only if you have children 36 months or older:
	As a result of attending library storytimes, I ……..
	Yes
	No
	Not Sure
	Did This Before*

	a. am more likely to ask my child/children questions that will prompt a retelling of a story.
	□
	□
	□
	□

	b. spend more time “playing” with letters with my child/children.
	□
	□
	□
	□

	c. show my child/children the print in signs.
	□
	□
	□
	□

	d. am more likely to read informational/nonfiction books with my child/children.
	□
	□
	□
	□


* Mark this column if you did this before with your child/children and you have not increased the amount of time spent on the behavior since attending storytimes.

If you marked Yes to any items in Questions 5 and 6 above, please answer the following.  If not, skip to Question 8.

	7. What caused you to change? (Please check all that apply):
	

	a. Learning about pre-reading skills
	□

	b. Reading the handouts
	□

	c. The storytime presenter made early literacy activities look fun
	□

	d. Other (Please list):
	□


	8. Did you receive handouts at storytime?
	Yes
	No
	Not Sure

	
	□
	□
	□


If you answered Yes to Question 8, please answer all of the remaining questions.  If you answered No or Not Sure to Question 8, please skip to Question 10.

	9. Using the following types, please rate the handouts you received:
	“Very Useful”
	Useful
	Neutral
	Not Useful
	Don’t Know

	a. Recommended reading lists
	□
	□
	□
	□
	□

	b. Early literacy information
	□
	□
	□
	□
	□

	c. Library program information
	□
	□
	□
	□
	□

	d. Take home activities (e.g., crafts, rhymes, songs, finger plays)
	□
	□
	□
	□
	□

	e. Other (Please list):
	□
	□
	□
	□
	□


10. Your comments are important to us.  The Idaho Commission for Libraries would like to contact you for follow-up comments.  All comments will remain confidential.  If you agree to be contacted, please list your name and contact information:

Name: _____________________________________________________

Phone: ________________________  Email:_______________________

Thank-you for Completing Our Survey

Appendix B

Pre-survey for Libraries
Storytime Library Survey—Pre-Training

Instructions:  Please return this survey and the parent/caregiver surveys by March 1, 2011 to Stephanie at ICfL.
1. Name of Library:______________________________________________
2. Name of Person Completing this Survey:  __________________________

	3. Are you currently or have you in the past been a storytime presenter?  
	Yes
	No

	
	□
	□


	4. How many people conduct storytimes at your library? If you conduct storytimes, include yourself in the total.
	1
	2
	3
	4
	5
	6
	**

	
	□
	□
	□
	□
	□
	□
	□


** More than 6 people conduct storytimes at my library.

	5. How long has each presenter been conducting storytimes?  Please use the following format to report the amount of time:  1 year 4 months=1y 4m

	Presenter

	1
	2
	3
	4
	5
	6

	
	
	
	
	
	


	6. How many of your storytime presenters have attended or conducted Every Child Reading to Read Family Workshops?
	0
	1
	2
	3
	4
	5
	6

	
	□
	□
	□
	□
	□
	□
	□


7. Please provide information about each of the storytime sessions you conduct.  For example, if you conduct 4 individual storytime sessions then four rows in the table should be completed.

	Storytime Session
	How often is this storytime session offered?
	What age group is this storytime targeted at?

	
	Weekly
	Every Other Week
	Other
	0-2
	2-3
	3-5
	0-5
	All Ages
	Other

	1
	□
	□
	□
	□
	□
	□
	□
	□
	□

	2
	□
	□
	□
	□
	□
	□
	□
	□
	□

	3
	□
	□
	□
	□
	□
	□
	□
	□
	□

	4
	□
	□
	□
	□
	□
	□
	□
	□
	□

	5
	□
	□
	□
	□
	□
	□
	□
	□
	□


8. On average, how many parents/caregivers attend one of your storytimes? ___

9. On average, how many children attend one of your storytimes?  ___________

Please Continue on Next Page
For Question 10 please refer to the “Definition of Adult Aside” found immediately below.

Definition of Adult Aside:  A tidbit of information or “tip” on early literacy directed at parents. Lasting 30 – 90 seconds, it explains some aspect of early literacy skills and may include how an activity supports an early literacy skill. 
	10. Based on the above definition, how often do you do Adult Asides during an individual storytime?
	Always
	Occasionally
	Never
	Not Sure

	
	□
	□
	□
	□


If you answered Always or Occasionally to Question 10, please answer Questions 11 and 12.  If you answered Never or Not Sure to Question 10, please skip to 

Question 13.

	11. Which early literacy skills do you address in your Adult Asides?  (Please check all that apply)

	a. Phonological Awareness
	□
	d. Print Awareness
	□

	b. Vocabulary
	□
	e. Letter Knowledge
	□

	c. Narrative Skills
	□
	f. Print Motivation
	□

	Other (Please list): 


	12. On average, how many Adult Asides do you do during a single storytime session?  
	1
	2
	3
	4
	5
	6
	**

	
	□
	□
	□
	□
	□
	□
	□


** On average, I do more than 6 Adult Asides during a storytime session.

	13. How often do you provide handouts for parents and caregivers who attend storytime?
	At every storytime
	Occasionally at storytime
	Never at storytime
	Not Sure

	
	□
	□
	□
	□


If you answered “At every storytime” or “Occasionally at storytime” to Question 13, please answer all of the remaining questions.  If you answered “Never at storytime” or “Not Sure” to Question 13, please turn to the next page.  
	
	“Very Useful”
	Useful 
	Neutral
	Not Useful 
	Don’t Know

	14. Based on your experience, how useful to parents/caregivers are the handouts?
	□
	□
	□
	□
	□


	15. Check the types of handouts you provide at storytimes (Please check all that apply):

	   a. Recommended reading lists
	□

	   b. Early literacy information
	□

	   c. Library program information
	□

	   d. Take home activities (e.g., crafts, rhymes, songs, finger plays)
	□

	   e. Other (Please list):
	□


Please attach examples of the handouts you provide.

Please Continue on Next Page
16. If you currently include Adult Asides in your storytimes, please provide descriptions of one or more examples of what you do.  Providing as much detail as you can will be greatly appreciated.

Thank-you for Completing Our Survey

Appendix C

Post-survey for Parent/Caregivers
Storytime Participant Survey--Post
Instructions:  Storytime is an important activity for your children.  In addition to participating in a positive and entertaining social activity, children learn important early literacy skills. The purpose of this survey is to learn what you and your child have gained from attending storytime.  Please complete the following questions by coloring in the appropriate box.  Please use a dark blue or black ink pen to complete the survey.  Thank-you for providing this important feedback.     

1. Name of Library: ___________________________________________________
	2. Are you here with your daycare or preschool group?  
	Yes
	No

	
	□
	□


	3. Have you previously attended parent workshops provided by your local public library about the six early literacy skills?  Oftentimes the workshops are called Every Child Ready to Read Family Workshops.
	Yes
	No

	
	□
	□


	4. Including this week, how many times have you attended storytime during the past 6 weeks?
	1
	2
	3
	4
	5
	6
	**

	
	□
	□
	□
	□
	□
	□
	□


** Attended more than 6 times in past 6 weeks.

5. Please answer all of the following:
	As a result of attending library storytimes, I ……..
	Yes
	No
	Not Sure
	Did This Before*

	a. occasionally point out words while reading to my child/children.
	□
	□
	□
	□

	b. spend more time singing with my child/children. 
	□
	□
	□
	□

	c. spend more time rhyming with my child/children (e.g., rhyming games, finger plays that rhyme, nursery rhymes).
	□
	□
	□
	□

	d. build my child’s/children’s vocabulary by using rare words from books or other sources.
	□
	□
	□
	□

	e. stop and give my child/children time to talk about what is in the book.
	□
	□
	□
	□

	f. read more shape and alphabet books with my child/children.
	□
	□
	□
	□

	
	Yes
	No
	Not Sure
	No Change**

	g. find my child/children more interested in books.
	□
	□
	□
	□

	h. am more knowledgeable about the six early literacy skills.
	□
	□
	□
	□

	i. am more motivated to do things at home that reinforce the six early literacy skills.
	□
	□
	□
	□


* Mark this column if you did this before with your child/children and you have not increased the amount of time spent on the behavior since attending storytimes.
** Mark this column if interest, knowledge, or motivation were strong to begin with and there has been no change since attending storytimes.

Please Continue on Back
6. Please answer the following only if you have children 36 months or older:
	As a result of attending library storytimes, I ……..
	Yes
	No
	Not Sure
	Did This Before*

	a. am more likely to ask my child/children questions that will prompt a retelling of a story.
	□
	□
	□
	□

	b. spend more time “playing” with letters with my child/children.
	□
	□
	□
	□

	c. show my child/children the print in signs.
	□
	□
	□
	□

	d. am more likely to read informational/nonfiction books with my child/children.
	□
	□
	□
	□


* Mark this column if you did this before with your child/children and you have not increased the amount of time spent on the behavior since attending storytimes.

If you marked Yes to any items in Questions 5 and 6 above, please answer the following.  If not, skip to Question 8.

	7. What caused you to change? (Please check all that apply):
	

	a. Learning about pre-reading skills
	□

	b. Reading the handouts
	□

	c. The storytime presenter made early literacy activities look fun
	□

	d. Other (Please list):
	□


	8. Please rate the handouts you received at storytime:
	“Very Useful”
	Useful
	Neutral
	Not Useful
	Don’t Know
	Didn’t Receive

	a. Print Motivation (Fun with Puppets)
	□
	□
	□
	□
	□
	□

	b. Print Awareness (Sign Bingo & Wheels on the Bus chant)
	□
	□
	□
	□
	□
	□

	c. Vocabulary (Pointing to Animal Pictures & Six Little Ducks rhyme)
	□
	□
	□
	□
	□
	□

	d. Letter Knowledge (Name the Shapes & Play-doh recipe)
	□
	□
	□
	□
	□
	□

	e. Narrative Skills (Draw family picture & Grandma’s Glasses rhyme)
	□
	□
	□
	□
	□
	□

	f. Phonological Awareness (Match pictures that rhyme & Row, Row, Row Your Boat rhyme)
	□
	□
	□
	□
	□
	□

	g. Other (Please list):
	□
	□
	□
	□
	□
	□


	9. Do recall completing this survey before?  If you did complete it, you would have done so about 2-3 months ago when you attended storytime at your library.
	Yes
	No
	Not Sure

	
	□
	□
	□


Your comments are important to us.  The Idaho Commission for Libraries would like to contact you for follow-up comments.  All comments will remain confidential.  If you agree to be contacted, please list your name and contact information:

Name:_________________________ Phone:______________ Email:______________

Thank-you for Completing Our Survey

Appendix D

Post-survey for Libraries
Storytime Library Survey—Post-Training

Instructions:  Please return this survey and the parent/caregiver surveys by May 30, 2011 to Stephanie at ICfL.
1. Name of Library:______________________________________________
2. Name of Person Completing this Survey:  __________________________

	3. Are you currently or have you in the past been a storytime presenter?  
	Yes
	No

	
	□
	□


	4. How many storytime presenters included the parent asides? If you are a storytime presenter and included asides, include yourself in the total.
	1
	2
	3
	4
	5
	6
	**

	
	□
	□
	□
	□
	□
	□
	□


** More than 6 presenters included asides during storytimes at my library.

	5. How long has each presenter who included asides been conducting storytimes?  Please use the following format to report the time: 1 year 4 months=1y 4m

	Presenter

	1
	2
	3
	4
	5
	6

	
	
	
	
	
	


	6. How many of your storytime presenters who included asides have attended or conducted Every Child Reading to Read Family Workshops?
	0
	1
	2
	3
	4
	5
	6

	
	□
	□
	□
	□
	□
	□
	□



7. Please provide information about each of the storytime sessions you conduct by checking the appropriate boxes.  For example, if you conduct four individual storytime sessions then four rows in the table should be completed.

	Session
	How often is this storytime session offered?
	What age group is this storytime targeted at?
	

	
	Weekly
	Every Other Week
	Other
	0-2
	2-3
	3-5
	0-5
	All Ages
	Other
	Asides Included?

(Y=Yes; N=No)

	1
	□
	□
	□
	□
	□
	□
	□
	□
	□
	□ Y
	□ N

	2
	□
	□
	□
	□
	□
	□
	□
	□
	□
	□ Y
	□ N

	3
	□
	□
	□
	□
	□
	□
	□
	□
	□
	□ Y
	□ N

	4
	□
	□
	□
	□
	□
	□
	□
	□
	□
	□ Y
	□ N

	5
	□
	□
	□
	□
	□
	□
	□
	□
	□
	□ Y
	□ N


Please Continue on Next Page

After the March 2, 2011 Read to Me Parent Aside Training, storytime presenters were asked to include three parent asides (i.e., beginning, middle example, and end) in at least six of their storytimes.  Each of these storytimes was to address one of the six early literacy skills.  Based on this information, please answer Question #8 and #9:  

	8. For each of your storytime presenters, please check how many of their storytimes included all three parent asides (i.e., beginning, middle example, and end):

	Presenter
	Number of Storytimes that Included All Three Parent Asides


	
	1
	2
	3
	4
	5
	6
	**

	1
	□
	□
	□
	□
	□
	□
	□

	2
	□
	□
	□
	□
	□
	□
	□

	3
	□
	□
	□
	□
	□
	□
	□

	4
	□
	□
	□
	□
	□
	□
	□

	5
	□
	□
	□
	□
	□
	□
	□


** More than 6 storytimes included all three asides.

	9. For each of your storytime presenters, please check which early literacy skills they addressed with at least three asides (i.e., beginning, middle example, and end):

	Early Literacy Skills
	Presenter

	
	1
	2
	3
	4
	5
	6
	7

	a. Phonological Awareness
	□
	□
	□
	□
	□
	□
	□

	b. Vocabulary
	□
	□
	□
	□
	□
	□
	□

	c. Narrative Skills
	□
	□
	□
	□
	□
	□
	□

	d. Print Awareness
	□
	□
	□
	□
	□
	□
	□

	e. Letter Knowledge
	□
	□
	□
	□
	□
	□
	□

	f. Print Motivation
	□
	□
	□
	□
	□
	□
	□


	10. Did you hand out to your storytime participants the six early literacy skills activity handouts provided by ICfL at the March 2, 2011 Read to Me workshop?  
	Yes
	No

	
	□
	□


If you answered “Yes” to Question 10, please answer all of the remaining questions.  If you answered “No” to Question 10, please skip to Question #12.  
	
	“Very Useful”
	Useful 
	Neutral
	Not Useful 
	Don’t Know

	11. How useful to parents/caregivers were the ICfL handouts?
	□
	□
	□
	□
	□


Please Continue on Next Page
	12. What other handouts did you provide in addition to the six early literacy skills activity handouts provided by the ICfL at the March 2, 2011 Read to Me workshop?  (Please check all that apply):

	   a. Did not provide additional handouts
	□

	   b. Recommended reading lists
	□

	   c. Early literacy information
	□

	   d. Library program information
	□

	   e. Take home activities (e.g., crafts, rhymes, songs, finger plays)
	□

	   f. Other (Please list):
	□


Please attach examples of the additional handouts you provided.
For the following open-ended responses, please use as much space as needed for a complete answer.  Thank-you.

13. If you included adult asides in your storytimes before the March 2, 2011 Read to Me training, please describe how your asides changed as a result of that training.  Please be specific in your description of the changes.  If your asides have not changed, then please discuss that also.

14. Please describe how the parents/caregivers attending your storytimes reacted to the asides.  In other words, did comment about the asides or mention anything to you? If so, what did they say? Or, if no one said anything, what was your impressions of their feelings?

15. What difficulties did you encounter implementing the asides?  

16. What suggestions do you have for other storytime presenters who implement asides?

Please Continue on Next Page
17. What suggestions do you have for the Idaho Commission for Libraries concerning the following:

   a. Topics that should be included in parent aside training for library storytime

       presenters.

   b. Revisions (i.e., changes, additions, subtractions) to current parent aside

      materials provided by the ICfL.

If you would like to attach your aside templates to this survey, please feel free to do so.  This is strictly optional but your providing your templates will be appreciated.

Thank-you for Completing Our Survey
Appendix E

Enhanced Storytime Scripts
[image: image16.emf][image: image17.emf]
[image: image18.emf]

	OUTCOME
	STORYTIME COMPONENT
	ASIDE

	*  Adult reads more 

   shape books

*  Adult reads more

   alphabet books

*  Adult spends more 

   time playing with 

   letters with child
	Nametags:

Names in upper and lower case letters

Shape book:

Read a shape book of your choice. 

Some possibilities:

Mouse Shapes by Walsh

Color Zoo or Color Farm by Ehlert 

Alphabet book:

Share an alphabet book. You do not have to read the whole book. You can demonstrate how to share a few pages.

Some possibilities:

Alphabet House by Wallace

Hidden Alphabet by Seeger

Turn-Around Upside-Down Alphabet Book by Ernst


	I)  One of the most obvious early literacy skills our children need is letter knowledge. In today’s storytime I’ll share some activities you can do to support letter knowledge. One thing you can do is to write in upper AND lower case, as we did on the nametags, so children see that the same letter can look different. For young children letter knowledge starts with recognizing shapes because children often first recognize letters by their shapes.  Our first book today is a shape book. 

E) Even though we can talk about letters when we are reading any book, it is easier to focus on some of the letters when we use an alphabet book. You don’t have to read it all the way through. A child’s name is the most important word for them so starting with the letters in your child’s name is one good way to share an alphabet book. Or let your children find letters that look interesting to them.

 


(over)

Letter Knowledge continued: 
	OUTCOME
	STORYTIME COMPONENT
	ASIDE

	*  Adult reads more 

   shape books

*  Adult reads more

   alphabet books

*  Adult spends more 

   time playing with 

   letters with child
	Alphabet Game: 

Somewhere in your storytime play an alphabet game of your choice (See below for suggestions)

Consider displaying alphabet and shape books
	C) Remember when you play letter games at home to keep it fun. You’ll be able to think of ways to play alphabet games too. The I Spy game could be with signs as you are out and about or on food labels as you unpack groceries. The handout today has a shape activity as well as a recipe for play-dough. Your children might enjoy making shapes and letters with the dough. [Pull out your playdo and roll it into a long “string”. Make it into a shape, then into a letter.]  Hope you  have fun this week as you try some of these activities. I’ll be interested in hearing how they go.


Alphabet Games: 

Choose one of these or use one of your own.
1. Have participants (adults and children) try to make some letters with their bodies (Some letters are easier than others!)

2. Have participants stand up and draw different letters in the air—they will copy you. You may want to stand with your back to them if it is hard to do mirror writing.

3. Have adults and children in pairs or in their family group. Have them write in the air the first letter of person’s name for each person in the group. They could also have each person say a favorite word and write the first letter of that word in the air.

4. Play an I Spy game using a book. This works especially well with a big book. Say the name of a letter in the title and see if they spot it. You can make it easier by talking about the letters first and choosing the first letter in a word.

5. Play an I Spy game using letters on paper or cutouts. Place some letters around the room in clear sight. Call out a letter and see if they can find it. It is easier the fewer letters they have to choose from. You don’t have to put out all 26 letters. Also, for larger groups, you may want to put more than one of the same letter so they are not all converging at one place. 



	OUTCOME
	STORYTIME COMPONENT
	ASIDE

	* Ault asks more 

  questions to prompt

  retelling

*  Adult stops and 

   gives child time to 

   talk about what is in

   book


	Book 1: Choose a book that is easy to retell. Read the story. 

Then go back to the beginning of the book and have the children retell the story as you turn the pages in the book. 

Some questions that prompt retelling: 

What is happening in this picture?

What is happening now?

Then what happens?

What did ___ say?

What did ___ do?

After completing the retelling of the book, say Aside E. 

Book 2: Book of your choice (consider informational book)

Ask open-ended questions (cannot be answered with yes/no) 
What do you see here?

What is happening here?

How do you think [this character] is feeling?

What do you know about ____?

Do not say any aside right now. Wait for Closing Aside. 

Display of books easy to retell (optional).
	I)  Today’s early literacy skill is narrative skills. When children have good narrative skills it is easier for them to understand what they hear or will later be reading. You help develop your child’s narrative skills when your encourage them to talk and retell stories. Today I’ll point out some ways you can support narrative skills with your child.   

E) After you read a book with your child, you can encourage them to retell the story. Hand them the book and have them tell you as much of the story as they can. Don’t force them, just encourage them. If they skip parts or can’t get all the way through, that’s ok. The more you read the book together, the easier it will be for them to retell the story. They may make up some of the story—that helps with narrative skills, too!  

C)  You also support narrative skills when you pause and let your child talk about or ask questions about something in the book. With       (title of Book 2)    , I asked a couple of open-ended questions to encourage the children to talk. On the handout today, there is a drawing activity which is yet another way to support narrative skills. Hope you enjoy it. 

(Optional) I have a display here of books that are good for retelling. Feel free to check them out. 




(over)



	OUTCOME
	STORYTIME COMPONENT
	ASIDE

	*  Adult spends more 

   time singing with 

   children

*  Adult spends more  

    time rhyming 

    (rhyming games, 

    nursery rhymes, 

    finger plays that 

    rhyme)


	Nursery rhymes/Finger plays:

Include at least two nursery rhymes or rhyming finger plays of your choice. Repeat each one twice.

With one of the rhymes, pick out two of the words that rhyme. Then sing a song that emphasizes rhyme. (See below)

Rhyming book:
Read a book where there are some pages with rhyming words.

Go back to a page and talk about which words rhyme. 

1. For younger children (ages 2/3) you can say two words and ask if they rhyme. For older children (ages 4 and up) pick one of the rhyming words and ask what other words rhyme with it. Remember the rhyming words do not have to be real words. 

2. Say the names of a few items in a picture. Then say you’re going to play the I Spy game: I spy something that rhymes with _____.  See if they can guess.
	I) Today I am going to be pointing out different ways you can play with rhyme with your children. This activity helps your child to develop phonological awareness, the ability to hear and play with the smaller sounds in words. This is one of the key skills to helping your children later sound out words when they learn to read. We’ll be saying rhymes, listening for rhymes and making rhymes. It’s rhyme time! 

[This Example Aside comes after you have done a rhyme/finger play and the song that emphasizes rhyme AND the rhyming book and those activities.]

E) All these activities we are doing today—like singing about words that rhyme, talking about rhyming words, and playing rhyming games like the I Spy game—help your children later be able to sound out words when they learn to read. Even a little each day helps them a lot later!


(over)
Phonological Awareness continued
	OUTCOME
	STORYTIME COMPONENT
	ASIDE

	*  Adult spends more 

   time singing with 

   children

*  Adult spends more  

    time rhyming 

    (rhyming games, 

    nursery rhymes, 

    finger plays that 

    rhyme)


	Singable song throughout the day:
The goal with this song is to encourage them to sing during the day.
This is the way we wash our clothes    . . . or another song that is adaptable to different actions. 

You can sing this song using some of the actions in a story or in things families might do around the day. It is good to choose some verses that have multi-syllable words, like “This is the way we cook spa-ghe-tti, cook spa-ghe-tti, cook spa-ghe-tti. This is the way we cook spa-ghe-tti for our din-er-time.”

. “This is the way we clean up our toys    . . .”
	C) Singing songs helps children hear the syllables in words because there is a different note for each syllable. Don’t worry if you can’t sing on key. There are so many fun ways you can play with the sounds in words. Today we have just done a few. I hope you’ll continue to do these at home. Today’s handout gives you some of these ideas to take home with you. Enjoy!




Your choice of songs to emphasize rhyme, or make up one yourself! 
For each set of ______ say two rhyming words.

To the tune of Skip t My Lou
_________, _________ these words rhyme

_________, _________ these words rhyme

_________, _________ these words rhyme

Rhyme along with me. 

To the tune of Row, Row, Row Your Boat
Rhyme, rhyme, rhyme along

Rhyme along with me

________ and _________ are rhyming words

So rhyme along with me.

To the tune of Here We Go ‘Round the Mulberry Bush
_________ and _________ are rhyming words

Rhyming words, rhyming words,

_________ and _________ are rhyming words

So rhyme along with me. 



	OUTCOME
	STORYTIME COMPONENT
	ASIDE

	* Adults will point to

   words while reading

	Point to words in title

[Point to words in title for all books whether or not you are saying an aside.]

Before or after one of the books you read, say Aside E.
	I)  Our early literacy tip of the day today is on print awareness. This skill helps children understand that print or text has meaning. Without guidance from us, most of the child’s attention goes to the pictures. During today’s storytime I will point out some ways you can support your child’s print awareness. 
E)  One easy way to support print awareness is to run your finger under the words each time you say the title and author of a book. Pointing to the text shows them it is the text we are reading, not the pictures. They also see the direction of print, the way we follow words as we read. You help your child develop print awareness even with this simple action.

C)  As you read with your children and continue to run your finger under the title and author, your child may imitate you even if they are not reading it word for word. They are still sowing print awareness! You can point out words not only in books, but also in signs and on containers, like cereal boxes and food jars. The handout I am giving you today has a BINGO game you can play looking for signs as you and your children are out and about. If you like you can make it into an I Spy game. Enjoy!

	
	For book with repeated phrase:

Point to words in repeated phrase throughout the book

After reading the book, say Aside E.
	I)  Our early literacy tip of the day today is on print awareness. This skill helps children understand that print or text has meaning. Without guidance from us, most of the child’s attention goes to the pictures. During today’s storytime I will point out some ways you can support your child’s print awareness. 
E)  You’ll notice I pointed to the words in the repeated phrase, ________, to draw the children’s attention to the text. I timed my pointing to the text as they said the words. Pointing to the text shows them it is the text we are reading, not the pictures. They also see the direction of print, the way we follow words as we read. You help your child develop print awareness even with this simple action. 

C)  You can point out words not only in books, but also in signs and on containers, like cereal boxes and food jars. The handout I am giving you today has a BINGO game you can play looking for signs as you and your children are out and about. If you like you can make it into an I Spy game. Enjoy!


(over)

Print Awareness continued
	OUTCOME
	STORYTIME COMPONENT
	ASIDE

	* Adults will point to

   words while reading

	For book with special fonts for some words: 
As you read the book, point to word(s) with interesting fonts

After reading the book, go back to a page with word with interesting font and talk about the font. Then say aside E. 

[For example a word may be written larger to indicate yelling, or in a special font to indicate a feeling or action.]
	I)  Our early literacy tip of the day today is on print awareness. This skill helps children understand that print or text has meaning. Without guidance from us, most of the child’s attention goes to the pictures. During today’s storytime I will point out some ways you can support your child’s print awareness. 
E)  Pointing to and taking time to talk about the way words look, especially when they are written in interesting ways or with different size fonts, is one way to develop your child’s print awareness. You help your child develop print awareness even in this simple way.

C)  As you share books with your children take a little time to notice how the words look. Choosing the fonts in books is actually one part of book design. You can point out words not only in books, but also in signs and on containers, like cereal boxes and food jars. The handout I am giving you today has a BINGO game you can play looking for signs as you and your children are out and about. If you like you can make it into an I Spy game. Enjoy!





	OUTCOME
	STORYTIME COMPONENT
	ASIDE

	*  Adult finds child  

    more interested in 

    books


	Participation to keep child’s attention

· Join in repeated phrase

For book with repeated phrase:

Before you start the book, have children and adults practice saying the repeated phrase with you. Tell them they will be helping you by saying this phrase with you throughout the book. If you think it helps, you can have a hand signal so they know when to join in. 

After the book, say Aside E. 

Let child choose books of interest to them

Keep books in easy reach

You may want to have a basket of books for children to choose from and allow a few minutes at the end of storytime for adults and children to read together.
	I)  Our early literacy tip of the day today is on print motivation, a child’s interest in and enjoyment of books and reading. Researchers have found that children who enjoy books are more likely to stick with learning to read then they learn in school. The way we share books with children can help their enjoyment of books. I’ll point out some ways you can help keep their interest in today’s storytime.  

E) Having your child participate, such as joining in with a repeated phrase, is one way to keep your child’s interest and keep them engaged longer. 

C) Keeping books in easy reach—on low shelves, in toy boxes, easy to reach in any room, and allowing your child to choose books to read will also help develop print motivation, that enjoyment of books. If you are not finding books your child enjoys, ask us and we will help you find some to try, even some informational books. 

In today’s handout there is a teddy bear that you can make into a puppet. Let your child use the puppet to tell you a story you have read together. 


(over)
Print Motivation continued
	OUTCOME
	STORYTIME COMPONENT
	ASIDE

	*  Adult finds child  

    more interested in 

    books


	Participation to keep child’s attention

· Ask open-ended questions to keep their interest, perhaps relate what is happening to their own experiences

While reading one of your books, ask one or two open-ended questions that bring the child’s attention to the story. You may relate the story to the children’s experience. Here are some examples:

Oh, what do you see here?

What is happening here?

How do you think [this character] is feeling?

After reading the book, go back to a page where you asked open-ended question(s). Then say Aside E.

Let child choose books of interest to them (remember informational books)

Keep books in easy reach

You may want to have a basket of books for children to choose from and allow a few minutes at the end of storytime for adults and children to read together.
	I)  Our early literacy tip of the day today is on print motivation, a child’s interest in and enjoyment of books and reading. Researchers have found that children who enjoy books are more likely to stick with learning to read then they learn in school. The way we share books with children can help their enjoyment of books. I’ll point out some ways you can help keep their interest in today’s storytime.

E)  You’ll notice than when I read this page I stopped and asked a couple of open-ended questions to draw the children in (or to keep the children’s attention). When we use questions to engage children, but not to grill them, reading together becomes more enjoyable. 

C) Keeping books in easy reach—on low shelves, in toy boxes, easy to reach in any room, and allowing your child to choose books to read will also help develop print motivation, that enjoyment of books. If you are not finding books your child enjoys, ask us and we will help you find some to try, even some informational books. 

In today’s handout there is a teddy bear that you can make into a puppet. Let your child use the puppet to tell you a story you have read together.





	OUTCOME
	STORYTIME COMPONENT
	ASIDE

	* Read books with 

   rare words

*  Adult uses rare  

    words from other 
    sources (talking,  
    magazines, 

    recipes)

*  Adult chooses to 
    read more 
    information books 


	Book with rich vocabulary:

Read book that has rich language, rare words not found in daily conversation with children
[Before or during the book explain an unfamiliar word. After reading book, come back to the page with the unfamiliar word and say Aside E.]
Informational book: 

[Read as last book or close to the end of your storytime.]
Share an information book that has vocabulary not used in daily conversation and not found in stories.

[You may choose to read parts of the book or to shorten what is written on each page. Make sure to keep the rich language.]
You may want to have a display of some informational books in your storytime.

	I)  Our early literacy skill today is on vocabulary, knowing the names of things, feelings, concepts and ideas. Children with large vocabularies find it easier to read and to understand what they read. Building your child’s vocabulary starts at birth. I’ll be pointing out some ways you can help build your child’s vocabulary. 
E)  Books have more and different words than we use in conversation. When you explain an unfamiliar word, as I did here with _____, rather than replacing the word with a familiar one, you are helping to build your child’s vocabulary! 
C)  Informational books, like [title], add many different words to your child’s vocabulary, and sometimes to our own as well! At this age children’s brains are naturally programmed to absorb/scarf up new words. Using unfamiliar words with your children when you talk with them, hear an interesting word on TV, share something you read in a magazine, or when you are playing with them—all those unfamiliar words you use with them add up. I have a handout for you on vocabulary. As you name the animals, share whatever you know. Enjoy!


Vocabulary


Knowing the names of things, feelings, concepts and ideas





�





I  = Introductory Aside	


E = Example Aside	


C = Closing Aside








Do both of these components.





�





Letter Knowledge 


Same letter can look different, letters have names and are related to sounds





I  = Introductory Aside	


E = Example Aside	


C = Closing Aside








Choose one shape book and one alphabet book . 





�





Narrative Skills


Ability to describe things and events, to tell and retell stories





I  = Introductory Aside	


E = Example Aside	


C = Closing Aside








Do both of these books.  





�





Phonological Awareness


Ability to hear and play with the smaller sounds in words





I  = Introductory Aside	


E = Example Aside	


C = Closing Aside








Do all of these components.





�





Print Awareness


Print has meaning, how to handle book, direction of print, environmental print





I  = Introductory Aside	


E = Example Aside	


C = Closing Aside








Choose one of these three options.





�





Print Motivation


Child’s interest in and enjoyment of books and reading





I  = Introductory Aside	


E = Example Aside	


C = Closing Aside








Choose one of these two options.





�





Vocabulary


Knowing the names of things, feelings, concepts and ideas





I  = Introductory Aside	


E = Example Aside	


C = Closing Aside








Do both of these components.








